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The number of young persons graduating from high school and going to
college has been rising rapidly in the years since World War Il. High
school graduates have been increasing at an average rate of about 1.5 per
cent per year, and it lies now at about sixty—five percent of the eligible
age groups. The percentage of high school graduates going on for degrees
in higher education has also been rising at a rate of about one percent
per year. The number of new admissions For degree credit in the fall of
1963 was about fifty—eight percent of the number of high school graduates
for the preceding spring. If these trends are extended for a decade it
will mean that eighty percent of a whole •age group will graduate from
high school, and nearly seventy percent of them will seek further educa
tion. The numbers involved in such extrapolations are impressive. With
approximately four million young Americans in each one—year age group,
this would indicate 3.2 million high school graduates annually, of whom
upward of two million would seek admission to college.’
Our society believes that the responsibility of training youth to
meet the new educational and occupational problems rests upon the
‘Educational Policies Commission, Universal Opportunity for Educa
tion Beyond the High School (Washington, D. C.: National Education
Association, 1964), pp. 31—32.
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shoulders of the high schools. The more progressive school systems are
attempting to meet the pressing needs of youth in this age; however, the
majority of our school systems are still following the traditional
pattern. Unfortunately, students have but four to six brief years in
which to participate in the developmental program that the secondary
schools provide for their growth and advancement.
Students come to an educational institution with diverse backgrounds
of intelligence and inborn capacities which call for well—organized pro
grams geared to meet the needs and interests of all student personnel.
After completing their high school training they enter college wTth open
minds to secure a formal education that will determine their future
progress.
Americans hold that every youth is entitled to a good education.
An adequate education is very important in this modern age of complexi
ties. Education must be adapted to the needs and capacities of all
types of individuals. Today, in all parts of the country, efforts are
being made to improve the training of students.
Our high school graduates, as products of the high school educa
tional process, must be concerned with the effectiveness of their train—
ing and how well they fit into college experiences after graduation.
The researcher believes that students should be considered in any attempt
to appraise high schooT training for college.
There seems to be a need for changing and expanding the offerings of
our secondary schools Tn order to meet the needs of the changing times.
However, before successful changes in course offerings can be made, we
must gather some knowledge of how well the graduates are fitting into
3
college experiences by virtue of their high school training.
The researcher believes that any school which is making a determined
effort to adjust its program to the needs of its students shouTd know as
much as possible about its recent graduates.
Many investigators report that high school marks generally provide
a more accurate basis for the prediction of college scholarship than do
intelligence tests. In 1934, Segel’s summary of studies of correlation
between college scholarship and average high school marks gives a median
coefficient of .55 which is .11 higher than the median coefficient
between intelligence tests and college scholarship.’
Smith, using previous records to estimate college success, found
correlations between predicted grade—points and grade—points actually
earned for the third, fourth, and fifth semesters to be .63, .71, and
.70, respectively. Smith noted that there was a tendency for any
record to lose prognostic value after a year or two and that the best
single indicator of scholastic success in any given semester is the
previous semester’s record.2
Thus, Albany State College requires the SAT Test before entering
students are admitted. The institution is growing rapidly in the size
of its fall entering freshman class, from 119 in (957 to 301 in 1961,
but there is no noticeable or consistent rise in the quality of SAT
scores or high school grades during this period. The SAT scores are
‘David Segel, “Prediction of Success in College,” U. S. Office of
Education, Bulletin No. 15 (Washington, D. C.:, 1934), p. 98.
F. Smith, “The Use of Previous Records in Estimating College
Success,” Journal of Educational Psychology, XXXVI (1945), pp. 167—176.
4
very low, compared with nation—wide figures, but are perhaps typical of
the high schools from which these students come.
Albany State Col lege seems to be a college where nearly any high
school graduate can enter by merely applying and paying the fees. More
over, he can stay for at least two years without any great fear of being
excluded for poor academic performance.
Evolution of the Problem
The problem for this study developed out of the researcher’s
interest in two approaches to the crucial problem of the effectiveness
of the articulation between high school and college programs and stu
dents’ achievement therein, to wit: a) the extent to which identified
Georgia high schools were preparing students for successful pursuit of
college careers, and b) the extent to which the degree of high school
academic success can be used as an indicator and/or predictor of the
probable level of academic success at the college level. Further, the
researcher was interested in knowing to what extent the Albany State
College Freshmen perform at or below or above the norm on the universally
used tests, such as: SAT, SCAT, and perchance, the Cooperative Reading
Test.
Contribution to Educational Thought
The findings of this study should have value to the extent to which
the data provide additional objective substantiation or negation of the
theory or assumption that the level of academic success in high school
can be used fruitfully to predict or anticipate the level of academic
success in col lege. Further, the findings of this study might provide
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objective evidence as to the extent to which the Georgia hTgh schools
from which the students of Albany State College are recruited tend to
provide educational programs and their students tend to achieve academi
cally at an optimum level of competence, with reference to the SAT.
Statement of the Problem
The problem involved in this study was threef~Id: •a) to determine
the levels of scholastic achievement, b) to determine the average
indices and/or grade points, and c) the relationships or correlations
between and among the variables of English, mathematics, science, and
social studies at the high school and college levels, together with the
variables on SAT for the 1961 Freshman class of the Albany State College,
Albany, Georgia.
Purpose of the Study
The major purpose of this study was to determine the differences
and correlations between the high school and college performance on the
variables of English, mathematics, science, and social studies as
measured by ‘~Teachers~Marks”, and the scores on SAT for the 1961 Fresh
men of the Albany State College, Albany, Georgia.
More specifically, the purposes of this research were to determine:
I. Measures of central tendency and variability on the variables
of English, mathematics, science and social studies as measured
and/or indicated average—indices of ??Teachers? Marks” at the
high school and college levels for the 1961 Freshmen at the
Albany State College
2. The measures of central tendency and variability on the verbal
and quantitative performance on SAT by the 1961 Albany State
Col lege Freshmen
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3. The differences, if any, on the variables of English, mathema
tics, science and social studies between the high school and
college performance by the 1961 Freshmen of the Albany State
College
4. The differences, if any, between the verbal and quantitative
performances on SAT as indicated for the 1961 Albany State
College Freshmen
5. The correlation between the “averaged—grades” on English,
mathematics, science, and social studies at the high school
and college levels for 1961 Albany State College Freshmen
6. The correlation between verbal and quantitative performance on
SAT by the Albany State Col lege Freshmen of 1961
7. The correlation between College English and the verbal perform
ance on SAT by Albany State College Freshmen of 1961
8. The differences, if any, between and among the correlations for
the paired variables:
a) High School English versus College English
b) High School Mathematics versus College Mathematics
c) High School Science versus College Science
d) High School Social Studies versus College Social Studies
9. The implications for educational theory and practice as may be
derived from the analysis and interpretation of the data
Hypotheses of the Study
Historically and research—wise, the writer proposes that the data
and findings of this study might be reviewed within the framework of
reference of at least three hypotheses:
I. That sixty—eight percent of the students (subjects) will have
earned scores below the norm of the standardized instruments
used in the Freshman testing program
2. That three percent of the students (subjects) will have earned
scores at or better than the 90th percenti le of the standard—
ized instruments used in the Freshman testing program
3. That there will be a significant and large correlation between
the high school and college Freshman academic performances of
the students (subjects) of this research.
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Scope/Limitations of the Study
The limitations of this study were inherent in such factors as:
a) the degree to which the subjective “teachers—marks” of achievement
are reliable, b) the conditTons of presentation and/or execution which
surrounded and conditToned teacher examinations and standardTzed tests,
and c) the soclo—economic impact and motivational levels influencing
the students. Further, no attempt was made to identify and include in
the data analysis the socio—economic and campus—wise factors which
impinge upon the scholastic activities and performances of the students
or subjects of this particular research project.
Definition of Terms
The significant terms used throughout this study are defined
be low:
I. “Achievement or Performance”, refers to the level of scho
lastic or academic accomplishment as measured by:
a) “Teachers~-Marks” earned in the respective subject—
matter fields at the high school and Freshman college
I eve I s
b) “Test—Scores” earned through performance on the SAT1
instruments used in the Freshman testing program
2. “Averaged—grade and/or Grade—points”, refer to the weighed
value or index which typifies the norm for a series of
“Teachers—Marks” or evaluations of student progress
3. “Ability”, refers to the level of mental growth and develop
ment and performance as measured by the SAT instrument2
1Educational Testing Service, SAT (School Ability Test), Educa




Locate of the Study
This study was conducted with reference to the sources of data in
student scholastic achievement as on record in the Office of the Regi
strar of the Albany State College, Albany, Georgia, with the tasks of
data processing and research—report writing to be done in the writer’s
home, Alamo, Georgia, during the spring semester of the 1967—68
academic year.
Method of Research
The Descriptive-Survey Method of research, employing the specific
techniques of documentary and statistical analysis, was used to gather
the data requisite to the fulfillment of the purposes of the study.
Instruments/Materials and Subjects
The instruments and/or materials and the subjects of this study
are characterized below.
I. Instruments/Materials — The instruments and materials were
a) “Teachers—Marks”, as of official school records for the
high school and Freshman college years which are on file
in the Registrar’s Office, Albany State College, Albany,
Georgia
b) SAT, as used in the College Entrance Examination Board
program at the Albany State College, Albany, Georgia
2. Subjects — The subjects of this study were the 301 Freshmen
enrolled at the Albany State College, Albany, Georgia, 1961.
Description of Subjects
The subjects used in this study were 301 Freshmen: (117 maTes and
194 females) enrolled at the Albany State College, Albany, Georgia,
during the 1961—1962 academic year. These Freshmen represented ninety—
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eight counties in Georgia and four states outside Georgia, namely: Ala
bama, Florida, South Carolina, and Michigan.
Description of Instruments
The instruments and materials used in this research were: (a) the
transcript records in the Registrar’s Office, (b) the Freshmen SAT
scores, and Cc) the first year academic records as recorded in the
Registrar’s Office.
The transcript records in the Registrar’s Office were with reference
to the grades earned in the subject—matter areas: English, mathematics,
science, and social studies.
The academic record for the Freshman year was with reference to the
grades earned in the subject—matter areas: English, mathematics, science,
and social studies.
The SAT scores were measures of performance on the verbal and mathe
matics ability of the subjects.
The Scholastic Aptitude Test is a three—hour objective test designed
to measure how well verbal and mathematical ski I Is have been developed.
The verbal sections of the SAT measure the ability to understand the
relationships among words and ideas and to comprehend what one reads.
The mathematical sections measure the ability to understand and reason
with mathematical symbols and to use them in solving problems.
The SAT Scores——SAT Verbal and SAT Quantitative——are expressed as
numbers that indicate where one stands on a scale extending from 200 to
800. Further, the performance on SAT may be expressed in terms of
percentile indices.
High School Scholastic records and the entire Freshman College year
academic records of 301 Albany State College Freshmen enrolled for the
fall quarter 1961 were analyzed and interpreted as dictated by the pur
poses of the study.
Collection of Data
The first step in the development of the research was an examina
tion of the literature. This involved extensTve reading on the genera
lized topic of the high school and college scholastic achievement of
college students, particularly Freshmen. The selection of the problem
was followed by a review of literature related specifically to the
variables chosen. The review of this literature is presented in
Chapter I.
The second step was the securing of permission from the proper
officials to make the study. All individuaTs contacted agreed to
cooperate.
The third step was to make a review of the high school scholastic
records and the Freshman College year academic records of 301 Albany
State College Freshmen enrolled for 1961. Appropriate data were
abstracted and assembled on Master Grade Sheets as the basic source of
the necessary data called for by the study’s purpose.
Master Grade Sheets were prepared for the collecting of hjgh school
and college marks and SAT scores for 301 Freshmen entering Albany State
College, Albany, Georgia, 1961. High school and college marks were
recorded in four areas: English, mathematics, social studies, and
science from the Office of the Registrar at Albany State College. The
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SAT scores were recorded under two categories: verbal and quantitative.
Marks for high school subjects were given both in the form of num
bers and letters. Letter marks and grade point averages were used in
the college; therefore, it was decided that all of the high school marks
should be changed to letters. In order to do this, each of the number
marks was given the letter according to the standard of the high school.
For example, a mark of 90 or above was recorded as A, a mark of B was
recorded for 80—89, a mark of C was recorded for 70—79, a mark of 0 was
extended from 60—69, and any mark below 60 was considered as F.
in order to analyze the data in this study, the letter grades for
both high school and college were given a numerical value according to
the College’s four grade point plan: A a value of 4.00, B a value of
3.00, C a value of 2.00, 0 a value of 1.00, and F a value of 0.00.
It was decided to omit any consideration for either E’s or l’s that
appeared on the records. This was done because of the confusion on the
part of many teachers as to what these marks mean.
Research Procedure
The procedural steps used in the conduct of this study are charac
terized below:
I. The related literature pertinent to the problem of this study
was surveyed, abstracted, written—up, and incorporated in the
final copy of the thesis.
2. Permission to use the official scholastic and/or academic
records of the l96l Freshmen on file in the Registrar’s
Office was obtained from the proper college officials.
3. The high school scholastic records and the Freshman college
year academic records of the approximately 300 Albany State
Col lege Freshmen enrol led for 1961 were reviewed and the
appropriate data abstracted and assembled on Master Grade—
Sheets as the basic source of the necessary data called for
by the study’s purpose.
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4. The data on the high school and Freshman college year academic
records of the subjects were assembled in appropriate tables
and/or graphs as dictated by the fulfillment of the purposes
of the research.
5. The statistical measures computed and used in the analysis
and interpretation of the data were: mean, median, standard
deviation, SE of the mean, SE of the difference between means,
McCall’s T—scores, Fisher’s “t”, “r”, “tr”, and “z—score
equivalents”.
6. The statements of findings, conclusions, implications, and
recommendations were formulated and incorporated in the
finished thesis copy.
Survey of Related Literature
Many studies have been made to predict students’ college success on
the basis of high school records. However, the students’ interests,
backgrounds, efforts, and determinations have great effects upon the out
come of theirsuccess in college.
A study conducted by Rivett of Northwestern High School, Detroit,
Michigan, on students entering the Detroit Teachers Col lege and the
College of the City of Detroit of 1,183 graduates from Detroit High
Schools was to discover whether or not students who do fair work in high
school are more likely to succeed in college than the pupils who do
excellent work. These students were divided into three grades of scholar
ship according to the marks which they had received in high school. As a
result of the comparison of the high school and college marks, the
follow ing conclusion was made:
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Pupils whose scholarship is excellent in high school will
do excellent work in col lege; that those whose scholarship is
fair will do fair college work, and that those whose scholar—
ship is good will do good college work.!
A study reported by Froehlich, in a Bulletin of.the University of
Wisconsin, was made by Walter Fenno Dearborn of the University of
Wisconsin of. 472 students, all of whom entered the University during the
years 1900—1905. This study was to determine whether high school marks
alone could be used as an adequate basis for admission to the University.
From this study the following general conclusions were stated:
If a pupil has stood in the first quarter of a large class
through high school, the chances are four out of five that he
will not fall below the first half of his class in the univer
sity. The chances are but one in five that the student who has
done poorly in high school work and who has been in the lowest
quarter of his class at the university will rise above the
median or average of the freshman class at the university, and
the chances that he will prove a superior student at the
university are slim indeed.2
Dearborn’s study gave further recommendations as to the principles
for admission to the University.
The primary qua! ification for admission to college should
be the ability to profit by the instruction which the college
has to offer. This investigation indicates very clearly that
the previous rankings of pupi Is in the accredited high school
furnish a satisfactory means for forecasting the likelihood of
successful work at the university.3
1B. T. Rivett, “Marks of Students in High School and~Hiqher Institu
tions,” School Review, XXXI I (September, 1924) p. 752-756.
2Gustav J. Froehlich, The Prediction of Academic Success atthe
University of Wisconsin, 1909, 1941 (Madison. Wisconsin: University of
Wisconsin. 194!), pp. 4—5.
3lbid., p. 5.
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Lloyd-Jones at Northwestern University made a study of 808 students
enrolled in liberal arts classes in 1925 and 1926. The purpose of this
study was to discover whether or not students who rank high academically
in high school also maintained high rank in college. The significant
things found from this investigation were:
I. High ranks in high school scholarship tend to be associated
with high ranks in college scholarship.
2. Rank in high school graduating class is more clearly asso
ciated to future success than the average high marks. I
W. Hardin Hughes. Director of the Bureau of Educational Research of
the Pasadena public schools, made a follow—up study of 127 graduates of
Pasadena High School to discover the relationship between character
traits as factors in college success. Nine of the graduates of the
class of 1923 of Pasadena High School entered Stanford University. The
results from this study were as follows:
The student in this group of nine who made the lowest Thorn-
dike score of 57 ranked third highest in scholarship at the end
of his freshman year. It was found that this student had rated
in the best twenty—five percent of his graduating class in eleven
of the twelve character traits which make up the Pasadena Scale.
Another of the nine students who ranked second in intelligence,
with a Thorndike Score of 92, ranked fourth in scholarship among
the Pasadena classmates of the class of 1923. In high school he
had been rated the lowest twenty—five percent of his class in
such traits as regularity, persistency, trustworthiness, sense
of accuracy, respect for authority and control of attention. The
student, in this group of nine, who ranked highest in intelli
gence, with a Thorndike Score of 103, stood first in the group
also in scholarship. He had been rated by his high school teachers
in the top twenty—five perce9t of his class in every character
trait in the Pasadena Scale.
1Ester M. Lloyd-Jones, Student Personnel Work (New York: Harper
Brothers, 1929), p. 46.
2W. Hardin Hughes, “The High School’s Interest in Methods of
Selecting Students for College Admission,” School and Society, XXII
(June, 1923), pp. 446—448.
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There was a study made of three groups of ninth grade students which
threw some light on the standing which exists between such factors as
intelligence, school attendance, and scholastic achievement. The follow
ing conclusions were drawn from this study:
I. Students who ranked high scholastically were generally given
high ratings by their advisors.
2. Regularity of attendance seemed to have but little effect on
scholastic attainment.
3. No significant relations were found to exist between advisers’
ratings and intelligence.
4. School attendance and the advisers’ ratings were not related
to a significant degree.
It appears that on the basis of many studies reviewed, the authors
are in agreement that high standing in high school scholarship will tend
to be associated with high standing in college scholarship.
Crowder made a study of 203 graduates of Winchester High School
from 1933 to 1943. The purpose of this study was to find out if the
Winchester High School was meeting the vocational and educational needs
of the graduates. He found that the school did not lay a foundation for
the present occupations of the graduates as the majority changed their
expressed high school vocational choice. Ninety—four or 67.14 percent
of the graduates did advanced study. All of the graduates who did
advanced study had jobs, but most of them were not in the field in which
they had done advanced study. The graduates were located mostly in the
1L. E. Leipold, “Who Are Our Good Students?” Journal of Educational
Research, XXXV I II (May, 1945), pp. 529—533.
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south, a few wore in the north, and two in the southeast. Most of the
graduates located in the wouth were working in rural areas.’
Book states that:
The intel ligence tests are not adequate for prognosticating
an individual’s school success. Mere ability to learn will not
insure its accomplishment. Ability to perform is not synonymous
with actual performance. Mere intellectual capacity, or the
ability to do school work will not insure successful work, though
it is a necessary precondition, and one of the most important
factors in bringing it about.2
Brown conducted a follow—up study of sixty graduates of the Shiloh
High School of Longview, Texas, during the years of 1938—1944. It was
discovered that Shiloh, like many other schools, was not adequately
meeting the needs of its graduates and the communTty. The guidance pro
gram was inadequate and the curriculum offerings were not sufficiently
comprehensive.
Franklin Bobbitt made a report on curriculum making which indicated
that the educational experience must take place where it can be normal
and this is not necessarily in the school . The training needs to be
taken care of where the work can be normal, which is not always con
venient for the teachers. The school is a valuable institution in that
it can provide essential information; it can aid students in forming
1A. C. Crowder, “A Follow-up Study of the Graduates of Winchester
High School” (Unpublished Master’s thesis, School of Education, Atlanta
University, 1948), p. 16.
2William F. Book, The Intelligence of High School Students (New
York: The Macmillan Book Company, 1922), p. 334.
3Dock N. Brown, “A Follow-up Study of the Graduates of Shiloh High
School,” (Unpublished Master’s thesis, School of Education, Atlanta
University, Atlanta, Georgia, 1942), p. 22.
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judgements as to what to do in making decisions; it can help teachers
and school nurses cooperate with parents in stimulating and supervis—
ing the activities of the students. However, in most cases the self—
directed activities that round out and somewhat fix the training cannot
be transferred to the schools. This report further revealed that the
•c!~Irriculum is that series of things which children and youth must do
and experience through undirected and directed training.’
The American Youth Commission in a report indicated that the
school should take the same interest in their graduates that the
conscientious industrial establishment takes in its out—put. The
school should stand by a student with advice, assistance ~nd guidance
until he finds his place in the adult world.2
Havighurst and Breese, in an attempt to establish the relation
between ability and social status, found that children of higher
family social status tend to make higher intelligence test scores than
children of lower social position.3
1Franklin Bobbitt, The Curriculum Making (New York: Houghton
Mifflin Company, 1913), pp. 43—52.
2
American Council on Education, American Youth Commission, What
the High Schools Ought to Teach (Washington,D. C.: American Council
on Education, 1952), p. 87.
3Robert J. Havighurst and Fay H. Breese, “Relation Between Ability
and Social Status in a Mid—Western Community,” Journal of Educational
Psychology, XXXVIII (April, 1947), p. 315.
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In 1942, Mack Henry Martin made a follow—up study of 173 Boley
High School graduates, Boley, Oklahoma, from 1925 to 1935. The purpose
of this study was to find out to what extent the graduates of the Boley
High School had been successful educationally, socially, and economi
cally in life after high school. Martin found that earning a living,
lack of finance with which to defray the expenses of a college education
and marriage were the reasons high school graduates failed to continue
their training. Martin stated that 45.1 percent of the graduates con
tinue theTr training.1
Macphail has concluded that:
The intelligence examination is not sufficiently accurate
to be used as the sole criterion for admission to, or exclusion
from college, but when coupled with information of the more
usual sort, it affords a better set of prognostic criteria than
has been heretofore available.2
H. B. Goetsal made an investigation of 1,023 secondary school
pupils who had been graduated from twelve Milwaukee public high schools
in February and June, 1937, and February, 1938. At the time the follow—
up was made, only thirty—five percent of these boys and girls were full—
time college students; four percent were part-time college students,
1Mack Henry Martin, Jr., “A Follow-up Study of the Boley High
School Graduates 1925—1935,” (Unpublished Master’s thesis, School of
Education, Atlanta University, 1942), p. 30.
2Andrew Hamilton Macphail, The Intelligence of College Students
(Baltimore: Warwick and York, Inc., 1924), p. 82.
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nineteen percent were in minor schools and forty-two percent were not
in school at all. While abouttwice as many selected graduates were
continuing their schooling as might be expected of an unselected group
from the country as a whole, more than half of these bright young
persons were not going to college. It has been found that educational
opportunities of any American are not free from all barriers except
those set by his or her own capacities and will. This investigation
points out that college attendance for bright boys and girls in
Milwaukee is largely dependent on the economic status of their parents.
Educational prTvileges are not so distributed that all persons who
desire, or who could profit from such privileges are assured of obtain
ing them. Due to the present existing conditions men and women of high
ability must take inferior positions if they are denied a college educa—
tTon. Those who pay the cost of higher education can forge ahead of
their fellow, vocationally, financiaTly and socially.1
Spurgeon Y. Poe points out that the follow-up study gives the
administratTon a more realistic picture of its graduates in terms of
their adjustments to the changing social patterns. This picture tends
to be more vivid and meaningful because it is obtained from the original
source. Poe further indicated that the follow—up study reveals weaknesses
B. Goetsal, “Relation of Parental Income to College Opportunity,”
School RevTew, XLVIII (January, 1940), pp. 26—33.
20
as well as strengths which may result in curriculum revisions and improve
ment. The weaknesses, when discovered, must be met with ways to overcome
them even more. If evaluation is to serve its major purpose and if
educational institutions being evaluated are to merit their existence.’
Summary of Related Literature
The related literature pertinent to this research is summarized in
the statements to follow.
I. Many studies have been made to predict students’ college
success on the basis of their high school records.
2. Pupils whose scholarship is excellent in high school will do
excellent work in college, those whose scholarship is good
will do good work, and those whose scholarship is fair wT II
do fair college work.
3. High ranks in hTgh school scholar~hip tend to be associated
with high ranks in college scholarship.
4. Rank in high school graduating class is more clearly
associated to future success than the average high school
marks.
5. Students who ranked high scholastically were generally given
high ratings by their advisers.
6. Regularity of attendance seemed to have but little effect on
scholastic attainment.
7. Intelligence tests are not adequate for prognosticating an
individual’s school success. Mere ability to learn will not
insure its accomplishment. Ability to perform is not synony
mous with actual performance. Mere intellectual capacity, or
the ability to do school work will not insure successful work,
though it is a necessary precondition, and one of the most
important factors in~bringing it about.
1Spurgeon Y. Poe, “A Follow-up Study of the Graduates of Morehouse
001 lege, Atlanta, Georgia,tt (Unpublished Master’s thesis, School of
Education, Atlanta University, 1960), p. II.
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8. The intelligence examination is not sufficiently accurate to
be used as the sole criterion for admission to, or exclusion
from college, but when coupled with information of the more
usual sort, it affords a better set of prognostic criteria
than has been heretofore available.
CHAPTER I
PRESENTATION AND ANALYSIS OF DATA
Organization and Treatment of Data
This Chapter deals with the data collected from the Registrar’s
Office of subjects who matriculated at Albany State College, Albany,
Georgia, 1961. The appropriate tables have been set up in order to
give a clear and complete picture of factual information derived from
the college’s record of the subjects.
These data are organized for presentation under the fol lowing
captions:
Analysis of Data on High School Achievement
2. Analysis of Data on College Achievement
3. Analysis of Data on SAT
4. Analysis of Data on Differences Between High School and
College Levels
5. Analysis of Data on Correlational Differences on Test
Variables
The following information was gathered on each subject:
An IBM Card was punched for each of the 30! subjects consisting of
the name of each subject; high school English, mathematics, science and
social studies grades: Scholastic Aptitude Test scores——both verbal
and quantitative scores; and Freshman grades in English, mathematics,
science, and social studies.
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This information was programmed on the IBM Cards at the University
of Georgia Computer Center for calculations of the mean, standard devia
tion, standard error of the mean for each variable. The Computer also
did a “t”—test of the differences between the means of the following
variables: J-D, K-E, L-F, M-G, and 0-N.
The intercorrelation matrix table for variables D through 0 using
the Pearson Product Moment Coefficient was formulated by the Georgia
University Computer Service.
Table I, page 24, gives an explanation of the symbols used in
handling the data.
Summary of Scored and/or Grade Indices of High Söhool and College
Achievement and Performance on SAT of the Three Hundred and One
AlbanyState College Freshmen
Table 2, pages 24—45, presents a summary of the scores and/or grade
indices of high school and college achievement and performance on SAT of
301 Freshmen, Albany State College, Albany, Georgia, 1961. As explained
in Chapter I, page Il, the indices in Table 2 are~in terms of quality—
points, with reference to “letter—grades” for achievement.
The total of the quality—points earned by the 301 Freshmen in high
school English was 80460.0000, for high school mathematics 87624.0000,
high school science 68151.0000 and high school social studies 69971.0000.
The total average in high school subjects was 70205.0000. The total of
quality—points earned by the Freshmen on SAT (Verbal) was 70989.0000 and
the total of quality-points on SAT (Quantitative) was 72493.0000. The
total quality points for college grades in English was 65737.0000, for
college mathematics it was 68367.0000, for college science it was
69361.0000 and for social studies it was 68953.0000. The total average
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of quality points for college grades was 68347.0000.
TABLE
EXPLANATION OF THE SYMBOLS USED TO IDENTIFY THE
TEST VARIABLES IN COMPUTING SIGNIFICANT DIFFERENCES AND CORRELATIONS
Symbol Exp Ianat ion
D Subject’s High School English Average
E Subject’s High School Mathematics Average
F Subject’s High School Science Average
G Subject’s High School Social StudTes Average
H Subject’s SAT Verbal
Subject’s SAT Quantitative
J Subject’s College Freshman Eng I Ish Average
K Subject’s College Freshman Mathematics Average
L Subject’s College Freshman Science Average
M Subject’s Col lege Freshman Social Science Average
N Subject’s Total High School Average




N Number of Subjects
Table 2 shows the mean scores in the subject—matter areas were:
for high school English, 2.67; for mathematics, 2.91; for science, 2.26;
and for social studies, 2.32. The average mean score for all of the high
school averages was 2.33.
TABLE 2
Summary of the Scores and/or Grade Indices of High School and College
Achievement and Performance on SAT of Three Hundred arid One
Freshmen, Albany State College, Albany, Georgia, 1961
, H’1~h Schboi lnd’i~es College Indices S A T
Social SocialStudent Quantjta
Code Engjish Math Science Studies Average English Math Science Studies Average Verbal tive
I. 2.00 2.00 1.00 2.00 1.75 2.00 1.97 2.00 2.19 2.04 207~ 352
2. 1.97 2.00 1.00 3.00 1.99 2.00 1.98 3.00 3.00 2.49 2!9’ 340
3. 2.00 1.50 2.25 2.00 1.94 2.00 1.20 3.19 2.00 2.10 300 290
4. 1.94 3.00 2.00 2.00 2.24 3.00 2.00 2.01 2.00 2.25 209 295
5. 3.00 3.00 2.95 2.00 2.74 3.00 3.00 3.00 2.55 2.89 204 306
6. 2.00 2.00 3.00 3.00 2.50 3.00 2.00 3.00 4.00 3.00 240 245
7. 2.00 3.00, 2.00 2.50 2.38 2.00 2.00 2.00 2.00 2.00 245 304
8. 3.00 2.00 2.00 2.00 2.25 2.00 3.00 2.00 1.00 2.00 304 291
9. 3.00 3.00 2.00 2.00 2.50 2.00 3.00 2.00 1.00 2.00 341 245
10. 2.50 3.00 3.00 2.50 2.75 3.00 2.00 3.00 3.00 2.75 272 277
Il. 2.00 2.00 2.00 2.00 2.00 2.00 3.00 2.00 2.00 2.25 277 304
12. 2.00 2.00 2.00 2.00 2.00 I.00 2.50 3.00 2.00 2.13 277 304
N)
L31
13. 2.00 3.00 2.00 2.00 2.25 2.50 2.25 2.00 2.00 2.19 262 265
Table 2, (Continued)
High School Indices College Indices SATStudent Social Social Quantita
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
14. 2.00 2.00 2.00 3.00 2.25 2.00 3.00 2.00 2.00 2.25 200 233
15. 1.00 1.00 2.00 3.00 1.75 2.00 2.00 2.00 2.00 2.00 233 277
16. 3.00 2.00 2.00 2.00 2.25 2.00 2.00 2.50 2.25 2.19 262 245
17. 1.50 2.00 2.00 3.00 2.13 2.00 2.00 3.00 2.00 2.25 263 240
18. 3.00 3.00 3.00 3.00 3.00 3.00 2.00 2.00 3.00 2.50 242 332
19. 3.00 4.00 4.00 3.00 3.50 3.00 4.00 3.00 4.00 3.50 286 342
20. 4.00 3.00 4.00 3.00 3.50 3.00 4.00 4.00 3.00 3.50 281 399
21. 4.00 4.00 3.00 4.00 3.75 4.00 4.00 4.00 3.00 3.75 267 313
22. 1.00 2.00 2.00 1.00 1.50 2.00 1.50 2.00 2.00 1.88 200 240
23. 1.00 1.00 2.00 2.00 1.50 2.00 2.00 1.00 2.00 1.75 201 200
24. 3.00 3.00 4.00 3.00 3.25 3.00 3.00 3.50 3.00 3.13 265 276
25. 1.00 1.00 2.00 2.00 1.50 2.00 1.00 2.00 2.00 1.75 200 201
26. 2.00 2.00 2.00 3.00 2.25 2.00 3.00 3.00 4.00 3.00 307 305
27. 1.00 2.00 2.00 2.00 1.75 2.00 2.00 1.00 2.00 1.75 197 200
r\)
0~’
28. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 3.00 2.00 2.25 263 286
Table 2, (Continued)
High School Indices College Indices S A T
Student Social Social Quantita—
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
29. 2.00 2.00 2.00 3.00 2.25 2.00 2.00 2.00 2.00 2.00 243 274
30. 1.00 1.00 2.00 2.00 1.50 2.00 1.00 2.00 2.00 1.75 200 197
31. 2.50 1.00 1.00 2.00 1.62 2.00 2.00 2.00 1.00 1.75 180 205
32. 3.00 3.00 3.00 3.00 3.00 3.00 2.00 3.00 3.00 2.75 281 304
33. 3.00 3.00 3.00 2.00 2.75 2.00 3.00 2.00 2.00 2.25 263 286
34. 2.00 3.00 2.00 2.00 2.25 2.00 2.50 3.00 3.00 2.63 233 277
35. 2.00 1.98 2.00 3.00 2.25 2.00 2.00 2.25 2.50 2.19 207 304
36. 2.00 2.00 3.00 2.25 2.32 2.35 3.00 2.50 2.00 2.44 240 399
37. 2.00 2.00 3.00 2.00 2.23 3.00 4.00 2.00 2.00 2.88 281 331
38. 1.00 1.00 2.00 1.25 1.32 1.00 1.00 2.00 2.00 2.00 200 207
39. 1.00 2.00 1.00 1.00 1.25 2.00 1.00 2.00 2.00 2.15 205 200
40. 3.00 2.00 2.50 2.50 2.50 2.00 2.00 2.50 2.00 1.75 281 277
41. 4.00 3.00 2.00 3.00 3.00 3.00 2.50 3.00 3.00 2.88 364 350
42. 1.00 1.00 2.00 2.00 1.50 1.00 2.00 2.50 2.50 2.00 207 262
43. 2.00 1.00 .00 2.00 1.50 2.50 2.50 2.50 2.50 2.50 200 277
Table 2, (Continued)
High School Indices College Indices S A T
Student Social Social Quantita—
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
44. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 225 267
45. 1.97 2.00 1.98 3.00 2.24 2.00 1.91. 3.00 3.00 2.46 219 340
46. 2.00 1.00 3.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 277 340
47. 2.00 2.00 1.00 1.00 1.50 2.00 2.00 2.25 2.00 2.00 200 233
48. 2.00 2.25 2.00 2.00 2.07 2.00 2.00 2.25 2.50 2.19 219 340
1’~)
49. 1.00 1.00 2.00 2.00 1.50 2.00 1.00 1.00 2.00 .50 262 272
50. 1.00 1.00 2.00 2.00 2.30 2.00 2.00 1.00 2.00 1.75 219 240
51. 2.00 1.00 1.00 2.00 1.50 2.00 3.00 2.50 2.00 2.35 220 265
52. 3.00 3.00 3.00 2.50 2.88 2.00 3.00 2.00 3.00 2.50 267 377
53. 2.00 3.00 2.00 2.00 2.25 1.00 1.00 2.00 2.00 1.50 264 345
54. 2.00 3.00 2.00 3.00 2.50 1.00 2.00 2.00 2.00 1.75 345 260
55. 3.00 2.00 2.00 3.00 2.50 1.00 2.00 2.00 2.00 2.35 325 240
56. 3.00 2.00 2.50 3.00 2.63 2.00 2.00 3.00 2.00 2.25 219 249
57. 4.00 2.00 2.00 3.00 2.75 1.00 2.00 3.00 2.00 2.00 267 345
58. 3.00 3.00 2.00 3.00 2.75 0.00 2.00 3.00 2.00 1.75 267 367
Table 2, (Continued)
High School Indices College Indtces SATStudent Social SOcial Quant!f~
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
59. 2.00 2.00 2.00 3.00 2.25 2.00 3.00 2.00 3.00 2.50 200 233
60. 1.00 1.00 1.00 2.00 1.25 0.00 0.00 2.00 1.00 0.75 219 200
6!. 2.00 2.00 1.00 2.00 1.75 2.00 1.00 2.00 2.00 1.75 218 267
62. 3.00 2.00 3.00 2.00 2.50 2.00 2.00 2.00 1.00 1.75 267 313
63. 1.00 2.00 2.00 2.50 1.88 0.00 2.00 (.00 2.00 1.25 272 277
64. 2.00 2.00 2.00 2.00 2.00 2.00 3.00 1.00 2.00 2.00 285 275
65. 2.00 3.00 2.00 3.00 2.50 2.00 2.00 2.00 2.00 2.00 265 276
66. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 1.00 2.00 2.00 245 276
67. 2.00 3.00 3.00 2.00 2.50 0.00 2.00 3.00 2.00 (.75 240 345
68. 2.00 2.50 2.00 2.00 2.13 0.00 2.00 1.00 2.00 1.25 262 365
69. 0.00 0.00 1.00 1.00 0.50 (.00 0.00 2.00 1.00 1.00 281 262
70. 3.00 2.00 2.00 2.00 2.25 2.00 2.00 2.00 2.50 2.13 267 342
71. 2.00 1.00 2.00 2.00 1.75 2.00 0.00 2.00 2.00 1.50 277 342
~ 72. 2.00 2.00 2.00 3.00 2.25 2.50 2.00 2.00 3.00 2.38 294 320
N)
73. 2.00 2.00 2.00 2.00 2.00 3.00 2.00 2.50 2.00 2.38 342 346
Table 2, (ContInued)
High School Indices College Indices SAT
Student Social Social Quantita—
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
74. 1.00 2.00 3.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 28! 218
75. 0.00 0.00 2.00 1.00 0.75 0.00 2.00 2.00 2.00 .50 207 202
76. 0.00 2.00 2.00 2.50 1.50 1.00 1.00 2.00 2.50 1.63 220 216
77. 2.00 3.00 3.00 2.50 2.63 2.00 2.50 2.00 3.00 2.38 261 264
78. 3.00 2.00 2.00 3.00 2.50 2.00 3.00 2.00 2.50 2.38 264 262
79. 4.00 3.00 0.00 3.00 2.50 3.00 2.00 2.00 2.00 2.25 342 365
80. 2.00 2.00 1.00 1.00 1.50 1.00 1.00 2.00 1.00 1.25 261 325
81. 1.00 2.00 2.00 2.00 1.75 1.00 2.00 2.00 2.00 1.75 220 341
82. 0.00 2.00 3.00 2.00 1.75 2.00 2,00 2.00 2.00 2.00 225 281
83. 2.00 2.00 2.50 2.00 2.13 2.00 2.00 2.00 2.00 2.00 265 272
84. 3.00 2.00 3.00 2.00 2.63 3.00 3.00 4.00 2.50 3.13 265 374
85. 0.00 .00 2.00 2.00 1.25 1.00 2.00 1.00 2.00 1.50 267 298
86. 0.00 2.00 1.00 1.00 1.00 0.50 1.00 2.00 2.00 1.25 281 218
87. 1.00 3.00 2.50 3.00 2.38 2.00 2.00 2.00 2.00 2.00 263 276
0
88. 2.00 3.00 2.25 2.50 2.44 2.00 2,50 2.00 2.00 2.13 243 342
Table 2, (Continued)
High School Indices College Indices S AT
Social Social Quantita—
S English Math Average Verbal tive
Student
Code English Math Science tudies Average Science Studies
89. 3.00 2.00 2.00 2.50 2.38 2.00 3.00 3.00 3.00 3.00 265 286
90. 4.00 3.00 3.00 3.00 3.25 3.00 3.00 3.00 3.00 3.00 265 299
91. 1.00 2.00 2.50 2.00 1.88 1.00 2.00 2.50 2.00 1.88 277 284
92. 0.00 1.00 2.00 1.00 1.00 1.00 2.00 1.00 2.50 1.62 277 216
93. 1.00 2.00 2.00 2.00 1.75 1.00 2.00 3.00 3.05 2.25 28! 216
94. 2.00 2.00 2.00 2.00 2.00 3.00 3.00 3.50 4.00 3.38 267 248
95. 2.00 3.00 3.50 3.00 2.88 3.00 3.00 2.00 3.00 2.75 277 379
96. 0.00 2.00 2.50 2.25 1.94 1.00 2.00 2.00 2.00 1.75 294 281
97. 2.00 2.00 1.00 2.50 1.88 2.00 2.00 2.00 2.00 2.00 265 265
98. 2.00 1.00 1.00 2.00 1.50 L00 2.00 2.00 1.00 1.50 261 272
99. 3.00 3.00 2.00 2.00 2.50 3.00 4.00 3.00 3.00 3.25 345 342
100. 3.00 3.00 3.00 2.50 2.88 4.00 3.00 3.00 3.00 3.25 328 365
101. 4.00 3.00 3.00 3.00 3.25 3.00 4.00 2.00 1.00 2.50 367 377
1:02. 2.00 2.00 2.00 3.00 2.25 2.00 2.00 2.50 1.00 1.88 263 286
Li~J
103. 2.00 1.00 3.00 2.00 2.00 3.00 2.00 2.00 2.00 2~25 2.3 274
Table 2, (Continued)
High School Indices College Indices s AT
Student Social Social Quantita—
Average Verbal tiveAverage EnglishCode English Math Science Studies Math Science Studies
104. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 267 343
105. lc00 3.00 2.00 2.50 2.25 2.00 3.00 3.00 2.00 2.50 255 245
106. 3.00 2.00 3.00 2.00 2.50 3.00 2.00 3.00 2.00 2.50 281 374
107. 4.00 2.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 306 374
108. 2.00 3.00 3.00 3.00 2.75 2.50 2.00 1.00 2.00 1.88 267 274
109. 2.00 2.00 2.00 2.00 2.00 2.50 2.50 2.00 2.00 2.25 267 281
110. 1.00 2.00 2.50 2.50 2.00 2.00 2.50 2.00 1.00 1.88 246 294
III. 1.00 2.00 2.00 2.00 1.75 2.00 2.00 2.00 2.00 2.00 243 281
12. 1.00 2.50 3.00 2.00 2.13 1.00 1.00 2.50 3.00 1.88 223 290
113. 2.00 2.50 2.00 2.00 2.13 2.00 2.00 2.00 2.00 2.00 274 284
I 14. 3.00 2.00 3.00 3.00 2.75 3.50 3.00 2.00 2.50 2.75 294 399
115. 3.00 4.00 4.00 4.00 3.75 3.50 3.00 2.00 2.00 2.63 345 399
116. 4.00 4.00 4.00 4.00 4.00 3.00 4.00 4.00 4.00 3.75 290 399
117. 2.00 2.00 2.00 2.50 2.13 2.00 2.00 2.50 2.00 2.13 281 274




High School Indices College Indices S
Social Social
Sc i en ce
ATStudent Quantita—
Code English Math Science Studies Average English Math Studies Average Verbal tive
119. 2.00 3.00 3.00 2.50 2.63 2.00 2.00 2.00 2.00 2.00 267 366
120. 2.00 3.00 3.00 2.00 2.50 2.00 2.00 2.00 2.50 2.00 264 381
121. 3.00 3.00 3.00 2.00 2.75 2.00 2.00 2.00 2.50 2.00 294 394
122. 2.00 3.00 3.00 2.50 2.63 2.00 2.00 2.00 2.00 2.00 281 376
123. 1.00 2.00 1.00 2.00 1.50 2.00 1.00 1.00 1.00 1.25 225 234
124. 3.00 3.00 2.00 2.00 2.50 2.50 3.00 2.00 2.00 2.38 290 299
125. 2.00 3.00 3.00 3.00 2.75 2.00 3.00 3.00 4.00 3.00 248 381
126. 2.00 2.00 2.00 2.00 2.00 3.00 3.00 2.50 2.00 2.63 28! 264
127. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 3.00 2.25 264 299
128. 2.00 3.00 3.00 3.00 2.75 1.00 3.00 2.00 2.50 2.38 245 269
129. 3.00 3.00 3.00 3.00 3.00 2.50 2.50 3.00 4.00 3.00 366 394
130. 3.00 3.00 3.00 3.00 3.00 3.00 2.50 3.00 4.00 3.18 381 379
131. 3.00 4.00 3.00 4.00 3.50 4.00 3.00 3.00 3.00 3.18 376 381
132. 3.00 4.00 4.00 4.00 3.75 1.00 2.00 3.00 1.00 1.75 298 379
133. 4.00 4.00 4.00 3.00 3.75 2.00 2.00 3.00 2.00 2.25 243 399
Table 2, (Continued)
High School Indices College Indices S AT
Student Social Social Quantita.
Studies Average English Studies AverageCode English Math Science Math Science Verbal tive
134. 4.00 4.00 4.00 4.00 4.00 3.00 3.00 2.50 3.00 2.88 366 398
135. 3.00 3.00 3.00 4.00 3.25 3.00 3.00 3.00 2.50 2.88 366 383
136. 2.50 3.00 1.00 2.00 2.38 2.00 2.00 2.00 2.00 2.00 263 286
137. 2.00 3.00 2.00 2.00 2.25 2.00 2.50 2.00 2.00 2.13 262 342
138. 1.00 3.00 2.00 2.00 1.75 3.00 2.00 2.00 2.50 2.38 217 224
139. 2.00 2.00 2.00 2.00 2.00 2.00 3.00 2.00 2.00 2.25 262 265
140. 3.00 2.50 3.00 3.00 2.13 2.00 2.00 3.00 2.00 2.25 263 345
141. 4.00 3.00 1.00 2.00 2.50 4.00 3.00 4.00 2.00 3.25 263 318
142. 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 264 265
143. 3.00 3.00 2.50 2.00 2.63 3.00 1.00 2.00 2.00 2.00 340 376
144. 2.00 3.00 1.00 2.00 2.00 2.50 2.00 2.00 2.00 2.13 224 281
145. 3.00 3.00 3.00 3.00 3.00 2.50 2.00 2.00 2.00 2.13 345 361
146. 1.00 2.00 2.00 2.00 1.75 2.00 2.00 ~.00 2.00 1.75 224 268
147. 2.50 3.00 2.00 2.00 2.38 2.00 2.00 1.00 2.00 1.75 243 274
148. 2.50 2.00 2.50 2.00 2.25 2.00 2.00 2.00 2.00 2.00 281 286
Table 2, (Continued)
School indices College Indices S A T
Social Social Quantita—
English Math Studies Average
High
Student
Code English Math Science Studies Average Science Verbal tive
149. 2.00 2.50 2.00 2.00 2.13 3.00 2.50 3.00 2.00 2.63 281 277
150. 2.00 2.00 3.00 3.00 2.50 2.00 2.00 1.00 1.00 1.50 281 224
151. 2.00 2.00 2.00 2.50 2.13 2.00 1.00 2.00 2.50 1.88 264 274
152. 3.00 3.00 2.50 3.00 2.68 3.00 2.00 1.00 2.00 2.00 263 378
153. 4.00 4.00 4.00 4.00 4.00 4.00 2.00 3.00 4.00 2.25 363 399
154. 4.00 4.00 4.00 3.00 3.75 4.00 2.00 3.00 3.00 3.00 399 399
155. 3.00 3.00 4.00 4.00 3.50 3.00 4.00 4.00 3.00 3.50 281 347
156. 2.00 2.00 3.00 3.00 2.50 2.00 2.50 3.50 4.00 3.00 268 281
157. 1.50 1.00 2.00 3.00 1.88 2.00 3.00 1.00 2.00 2.00 216 223
158. 2.00 2.00 3.00 2.00 2.25 3.00 2.50 2.00 3.50 2.75 223 217
159. 3.00 3.00 3.00 3.00 3.00 4.00 3.00 3.00 2.00 3.00 342 317
160. 4.00 3.00 3.00 2.00 3.00 3.00 3.00 4.00 3.00 3.25 287 361
161. 2.50 2.00 2.00 2.00 2.13 2.00 2.00 2.00 3.00 2.25 267 267
162. 2.00 2.00 2.00 2.00 2.00 2.00 3.00 3.00 1.00 2.25 219 304
163. 2.00 2.00 2.00 2.00 2.00 4.00 1.00 2.00 2.00 1.25 224 264
Table 2, (Continued)




Code English Math Science Studies Average English Math Science Studies
164. 2.00 3.00 3.00 3.00 2.75 2.00 2.00 3.00 2.00 2.25 218 274
165. 2.00 2.50 2.50 2.00 2.25 1.00 3.00 3.00 2.00 2.25 263 286
166. 2.00 2.00 3.00 3.00 2.50 1.00 2.00 2.00 2.00 1.75 267 342
167. 2.00 2.00 3.00 3.00 2.50 1.00 2.00 2.50 2.00 1.88 217 224.
168. 3.00 2.00 2.00 2.00 2.25 2.00 3.00 2.00 2.00 2.25 26 281
169. 1.00 1.00 2.00 2.00 1.50 1.00 2.00 i~•oo: 2.00 1.50 216 224
170. 2.00 3.00 3.00 2.00 2.50 2.08 2.11 2.08 2.00 2.06 36.8 386
171. 3.00 3.00 3.00 3.50 2.37 3.08 3.00 2.00 2.00 2.57 374 341
172. 3.00 3.00 3.00 3.50 3.12 3.24 3.11 2.16 2.00 2.62 243 299
173. 3.00 3.00 3.00 3.00 3.00 3.26 2.11 2.16 3.00 3.63 386 345
174. 2.50 2.00 2.00 2.00 2.12 2.76 2.91 3.00 2.12 2.69 324 344
[75. 3.00 3.00 3.00 3.00 3.00 2.06 1.98 2.08 2.11 2.05 224 208
176. 1.50 3.00 2.50 3.50 2.62 1.76 2.00 3.00 2.24 2.25 316 298
177. 3.00 2.50 2.00 3.00 2.62 3.00 3.00 3.24 3.50 3.18 367 374
3.00 3.00 3.00178. 3.00 3.00 2.00 2.36 2.67 2.~4 2~44 374 391
Table2, (Continued)




Code English Math Science Studies Math Studies Average Verbal____
179. 3.00 3.00 4.00 2.00 3.25 2.00 3.00 2.15 2.38 2.38 368
180. 2.00 2.50 3.00 3.00 2.63 2.48 2.91 3.10 3.86 3.08 208
181. 2.00 2.50 2.00 2.00 2.12 2.01 1.95 1.00 2.00 1.74
182. 2.00 2.00 2.00 2.00 2.00 1.00 1.24. 2.81 2.00 1.76 308
183. 2.00 1.50 2.00 1.00 1.62 2.07 1.73 2.81 2.00 2.15 274
184. 2.00 2.00 3.00 3.00 2.50 1.00 1.00 2.00 2.00 1.50 281
185. 3.00 2.00 2.00 2.00 2.25 2.50 2.00 3.00 2.16 2.41 247
186. 2.00 2.00 2.00 3.00 2.25 2.17 2.98 3.00 2.16 2.57 286
187. 4.00 2.00 3.00 3.00 3.00 2.43 2.64 3.00 2.16 2.55 294
188. 2.00 2.00 2.00 3.00 2.25 2.16 2.07 2.08 2.08 2.09 286
189. 3.00 3.00 2.00 3.00 2.75 2.16 2.46 2.00 1.79 2.10 243
190. 2.00 3.00 3.00 3.00 2.75 2.19 2.81 2.00 1.84 2.21 287
191. 4.00 3.00 3.00 3.50 3.37 3.50 4.00 3.94 3.00 3.61 381 364
192. 3.00 4.00 3.00 3.00 3.25 3.00 4.00 4.00 3.00 3.50 246 264
SAT
— Quantita—














193. 2.00 2.00 2.00 2.50 2.12 2.16 3.11 2.74 2.74 2.68 381 386
Table 2,. (Continued)
Sc T en ce





Code English Math Studies Average English Math Studies Average Verbal
194. 3.00 2.50 2.00 2.00 2.37 2.00 2.00 2.09 2.09 2.04 296
195. 2.00 2.00 2.00 2.00 2.00 2.05 2.00 2.09 2.09 2.04 204
196. 3.00 2.00 2.00 2.00 2.25 2.09 3.00 2.00 2.08 2.54 209
197. 1.00 2.00 3.00 2.00 2.00 2.74 3.00 3.16 1.98 2.72 202
198. 2.00 2.00 3.00 2.20 2.50 2.86 3.11 2.16 1.74 2.46 220
199. 2.00 2.50 2.00 2.00 2.12 2.00 2.00 3.00 2.00 2.25 234
200. 2.50 2.00 2.00 2.50 2.25 1.00 2.00 1.00 2.50 1.62 281
201. 2.50 3.00 2.00 2.00 2.37 2.50 3.00 1.00 2.50 2.25 374
202. 2.00 3.00 2.50 2.50 2.37 1.50 2.00 2.01 2.00 1.87 268
203. 2.00 2.00 2.00 2.00 2.00 2.11 2.07 2.00 1.97 2.03 286
204. 2.00 2.50 2.06 2.00 2.12 1.11 2.11 2.04 2.37 1.90 267
205. 2.00 2.50 3.00 2.00 2.37 2.47 2.69 2.00 1.82 2.24 294
206. 2.00 2.00 2.00 2.00 2.00 1.91 1.12 2.40 2.35 1.94 342




















208. 2.00 2.00 2.00 2.50 2.12 2.50 2.11 2.13 2.35 2.27 207 202
Table 2, (Continued)
Science Studies





Code English Math Average Science Studies Average Verbal
209. 2.00 2.00 2.00 2.00 2.00 2.41 2.36 2.00 2.80 2.39 220
210. 3.00 3.50 2.50 2.00 2.75 2.80 2.46 2.50 2.00 2.44 225
21!. 2.00 2.00 2.00 2.50 2.12 3.11 3.41 2.00 3.66 3.04 265
212. 2.00 2.00 3.00 3.00 2.50 3.00 2.45 2.30 2.00 2.43 265
213. 2.00 2.00 2.00 2.79 2.19 2.00 2.65 2.66 2.16 2.36 267
214. 2.8! 2.00 2.25 2.50 2.39 2.81 2.80 3.00 2.17 2.69 28!
215. 2.15 2.00 1.00 2.00 1.75 2.00 3.11 3.65 3.40 3.04 ~
216. 2.00 1.50 2.00 2.00 1.87 2.00 l.9~. 2.16 2.18 2.08 265
217. 3.00 2.00 2.00 3.00 2.50 1.92. 2.47 2.00 2.00 2.09 277
218. 4.00 3.00 4.00 4.00 3.75 1.81 2.00 3.00 2.50 2.47 28!
219. 2.00 2.00 2.00 3.00 2.25 2.00 2.67 2.22 2.35 2.3! 267
220. 3.00 2.00 2.00 2.00 2.25 3.00 2.50 2.16 2.17 2.45 277
22!. 3.00 2.00 2.25 2.50 2.25 3.00 2.16 2.81 2.22 2.54 28T


















223. 2.00 2.00 2.00 3.00 2.28 2.25 2.50 2.00 2.00 2.18 237 345
Table 2,~ (Continued)
High School Indices College Indices S A T
Stddent Social Social Quantita
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
224. 2.00 2.50 3.00 3.00 2.62 3.11 3.22 4.00 2.00 3.07 243 246
225. 3.50 2.00 3.00 2.50 2.75 2.00 3.00 2.16 2.00 2.28 247 264
226. 2.00 2.50 2.50 3.00 2.50 2.00 1.91 1.85 2.00 1.94 281 264
227. 2.00 2.00 2.00 2.00 2.00 2.50 1.50 2.00 2.00 2.00 265 240
228. 3.00 3.00 2.50 2.00 2.62 3.25 3.00 2.87 2.46 2.89 261 274
229. 3.00 3.00 2.00 2.00 2.50 3.00 3.25 2.50 3.00 2.93, 244 248
230. 2.00 2.00 2.58 2.00 2.12 1.84 2.00 2.00 2.00 1.96 234 224
231. 3.00 3.00 2.00 2.00 2.50 2.84 2.00 2.00 2.00 2.21 382 380
232. 2.00 2.50 2.51 2.00 2.25 2.79 2.00 2.25 2.25 2.32 300 304
233. 2.00 3.00 3.00 2.00 2.50 3.11 3.00 1.86 2.00 2.49 304 324
234. 2.00 2.00 3.00 2.00 2.25 2.06 2.00 2.00 2.25 2.07 294 283
235. 2.00 2.00 3.00 2.00 2.25 3.11 2.00 2.16 2.18 2.36 266 280
236. 2.00 2.25 2.50 2.80 2.38 2.00 2.00 2.08 2.02 2.02 263 235
237. 3.00 3.11 2.80 3.00 2.97 2.56 2.00 2.00 2.00 2.14 340 280
Q
238. 2.00 2.00 2.00 3.00 2.25 2.21 2.36 2.04 2.00 2.15 245 261
Table 2, (Continued)
Sc i en ce
School Indices College indices S
Social Social
_________________________ ATStudent tita
~Dode English Math Studies Average English Math Science Studies Average Verbal tive
239. 2.11 2.50 2.00 2.00 2.15 3.00 2.45 2.00 2.00 2.36 253 250
240. 3.00 2.00 2.50 3.00 2.62 2.50 2.00 3.00 3.00 2.62 345 343
241. 3.00 2.00 2.50 3.00 2.25 2.00 2.00 3.00 3.00 2.50 230 240
242. 3.00 2.50 2.00 3.00 2.62 2.50 2.00 3.00 2.00 2.35 20 287
243. 2.00 3.00 2.25 2.50 2.43 2.36 2.11 2.08 2.01 2.14 262 265
244. 2.50 3.00 2.25 2.08 2.45 2.0! 2.25 2.60 2.36 2.30 221 238
245. 2.50 3.00 3.00 3.08 2.89 3.00 3.00 3.00 3.08 3.02 343 340
246. 2.00 2.00 2.00 2.00 2.00 2.06 2.01 1.00 2.17 1.81 235 306
247. 3.00 2.00 3.00 2.00 2.50 2.00 2.16 2.00 2.00 2.04 280 286
248. 2.25 2.50 2.50 2.25 2.32 2.00 2.25 2.16 2.11 2.13 291 243
249. 2.00 2.00 2.00 2.00 2.00 2.85 2.60 2.08 2.22 2.43 243 286
250. 2.00 2.00 2.00 2.00 2.00 2.50 2.25 2.00 2.00 2.18 234 316
251. 2.00 2.00 3.00 3.00 2.50 3.00 2.50 2.00 2.25 2.43 266 295
252. 3.00 3.00 2.50 2.00 2.37 2.00 2.00 2.00 2.00 2.00 286 281
253. 2.00 2.00 2.00 2.00 2.00 1.00 1.97 2.02 2.08 1.76 245 267
Table 2, (ContInued)
Science
High School Indices College Indices S A T
Social Social Quantita—
Average Verbal tiveAverage English Math
Student
Code English Math Studies
254. 2.25 2.50 3.00 2.50 2.56 2.00 2.00
255. 2.08 2.00 2.00 2.80 2.22 2.00 2.00
256. 2.00 2.00 2.11 2.08 2.02 2.46 2.61
257. 2.00 3.00 2.00 2.00 2.25 2.00 2.00
258. 3.00 3.00 2.00 2.50 2.62 3.00 3.08
259. 3.00 2.00 2.00 2.00 2.25 3.00 3.00
260. 3.04 2.00 2.50 2.00 2.25 3.00 3.00
261. 2.00 2.00 3.00 2.50 2.38 2.00 2.00
262. 2.00 2.00 2.00 2.00 2.37 2.25 2.50
263. 3.00 2.00 2.00 2.00 2.00 2.00 2.00
264. 2.25 2.00 2.00 2.50 2.25 3.00 3.00
265. 2.00 2.00 3.00 2.25 2.18 2.11 2.07
266. 2.00 2.00 2.00 2.00 2.31 1.00 t.00










































































268. 2.00 2.00 2.50 2.50 2.25 2.00 2.00 2.54 2.26 2.19 243 244
Table2, (Continued)
Science S




Code English Math tudies Average English Science Studies Average Verbal live
269. 2.00 2.00 2.00 2.25 2.25 1.00 2.00 2.00 2.34 1.83 244 255
270. 2.00 2.00 2.00 2.25 2.06 1.98 2.00 2.00 2.50 2.12 243 246
271. 2.11 2.00 3.00 2.50 2.40 2.24 2.1! 2.12 2.22 2.17 315 311
272. 2.16 2.11 2.50 2.55 2.33 2.25 2.50 2.00 2.00 2.~8 317 273
273. 2.25 2.16 2.00 2.00 2.10 2.00 2.00 2.00 2.00 2.00 291 299
274. 2.50 2.00 2.25 2.00 2.18 2.24. 2.37 3.02 3.00 2.65 245 247
275. 2.50 2.00 3.00 3.00 2.62 3.00 1.91 2.06 3.00 2.49 243 246
276. 3.00 2.00 2.00 2.00 2.25 1.94 1.98 2.00 3.00 2.23 247 293
277. 2.00 2.00 2.00 2.00 2.00 1.00 1.00 2.00 2.11 1.52 236 235
278. 2.50 2.50 2.50 2.00 2.37 2.08 2.02 1.86 1.72 1.92 222 284
279. 2.25 3.00 2.50 2.00 2.43 2.00 2.00 2.00 2.00 2.00 281 264
280. 2.00 3.00 2.25 2.00 2.31 2.25 2.00 2.08 2.02 2.08 291 281
28:~. 3.25 3.00 3.00 3.00 2.81 1.86 1.95 2.00 3.00 2.20 243 222
282. 2.00 2.00 2.50 2.00 2.12 2.00 2.00 2.25 2.50 2.18 267 271
283. 3.00 3.00 3.00 3.00 3.00 3.00 3.00 2.25 3.00 3.06 317 318
Table 2, (Continued)
Sc i en ce




Code English Math Studies
284. 2.25 2.00 2.00 2.00 2.06 2.50
285. 2.11 2.00 2.50 2.00 2.15 2.86
286. 2.17 1.96 2.00 2.00 2.01 2.45
287. 2.00 1.00 1.00 2.00 1.50 3.00
288. 2.50 3.00 2.50 2.25 2.56 2.00
289. 2.50 2.00 2.00 2.00 2.12 2.13
290. 2.00 2.00 2.00 2.50 2.12 2.00
291. 2.00 2.25 2.00 2.00 2.06 2.64
292. 2.12 2.00 3.00 3.00 2.53 2.43
293. 2.25 2.00 2.50 2.00 2.18 1.00
294. 2.15 2.60 3.00 3.00 2.57 2.25
295. 2.08 2.10 2.00 2.50 2.17 2.00
296. 2.05 3.00 3.00 3.00 2.78 3.00





























































































298. 3.00 2.75 2.25 2.50 2.25 2.50 2.37 254 235
Table 2, (Continued)
High School Indices CoT lege indices S A T
Student Social Social Quantita—
Code English Math Science Studies Average English Math Science Studies Average Verbal tive
299. 2.56 3.00 2.50 2.00 2.51 2.00 2.00 2.00 2.25 2.06 273 145
300. 2.08 2.50 2.25 2.00 2.20 2.00 2.00 2.00 3.00 2.25 281 245
301. 2.50 2.00 2.00 2.50 2.25 1.00 2.25 1.00 2.00 1.56 265 272
TOTAL 80460. 87624. 68151. 69971. 70205. 65737 68367 6936! . 68953. 68347 70989 72443. ~
‘~
Mean 2.67 2.91 2.26 2.32 . 2.33 2.18 2.27 2.30 2.29 2.27. 2.35 2.40
Sigma .42 .52 .79 .67 .53 .74 .65 .64 .59 .48 .66 .58
S. E. .02 .02 .04 .03 .03 .04 .03 .03 .03 .03 .03 .03
46
Table 2 shows the mean score for SAT (Verbal and Quantitative) as
2.35 and 2.40, respectively.
The mean scores presented in Table 2 indicated 2.18 for college
English, 2.27 college mathematics, 2.30 college science, 2.29 college
social studies and 2.27 college average.
The standard deviations for these data were: for high school
English, .42; for high school mathematics, .52; for high school average,
.79; for high school social studies, .67; and for high school total, .53.
The standard deviation for the SAT (Verbal and Quantitative) scores
was .66 and .58, respectively.
The standard deviation for college English was .74; for college
mathematics it was .65; for college science it was .64; for college
social studies it was .59, and for college total it was .48.
Final ly, Table 2 shows that the standard error for high school
English was .02; for high school mathematics it was .02; for high school
science it was .04; for high school social studies it was .03; and for
the total high school grades it was .03.
The standard error for SAT (Verbal and Quantitative) scores was .03
and .03, respectively.
The standard error of the mean for college English was .04; for
col lege mathematics it was .03; for college science it was .03; for
college social science it was .03; and for the college total grades it
was .03.
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High School and College Performance
in the Area of English
The data on the comparative measures obtained for high school
English and cot lege English earned by the 301 Freshmen of Albany State
Cot lege, Albany, Georgia, 1961 are presented in Table 3, page 47, with
the analysis of the data indicated below.
TABLE 3
SIGNIFICANT DIFFERENCES IN HIGH SCHOOL AND COLLEGE PERFORMANCE IN ENGLISH
OF THREE HUNDRED AND ONE FRESHMEN AT ALBANY STATE COLLEGE
ALBANY, GEORGIA, 1961
Statistics High School Index College Index
Mean 2.67 2.18
Sigma .42 .74
S. E. .02 .04
M1 — M2 0.49
S. E. of
— M2 0.04 V
V ~ 10.45
On the variable of English for the 301 Freshmen the mean was 2.67
and 2.18 at the high school and cot tege levels, respectively; the
standard deviation was .42 and .74 at the high school and cot lege levels,
respectively; and the standard error of the mean was .02 and .04 at the
high school and college levels, respecti.vely.
The difference between mean at the high school and college levels
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was —.49, with a standard error of the difference between the means of
.04, to indicate a “t” of 10.45 which was significant for it was greater
than 2.58 at the .01 percent level of confidence 600 degrees of freedom.
The data appear to indicate that there was a meaningful difference
in the performance Tn English in high school and college in favor of
high school performance for this particular group of Freshmen of Albany
State College.
High School and College Performance
in the Area of Mathematics
The data on the comparative measures obtained for high school
mathematics and college mathematics earned by the 301 Freshmen of Albany
State College, Albany, Georgia, 1961, are presented in Table 4, page 49,
with the analysis of the data indicated below.
On the variable of mathematics the 301 Freshmen, the mean was 2.91
and 2.27 at the high school and college levels, respectively; the stan
dard deviation was .52 and .65 at the high school and college levels,
respectively; and the standard error of the mean was .02 and .03 at the
high school and college levels, respectively.
The difference between mean at the high school and college levels
was —.64, with a standard error of the difference between the means of
.036, to indicate a “t” of 18. which was significant for it was greater
than 2.58 at the .01 percent level of confidence 600 degrees of freedom.
The data seem to indicate that there was a meaningful difference
in the performance in mathematics in high school and college in favor of




SIGNIFICANT DIFFERENCES IN HIGH SCHOOL AND COLLEGE PERFORMANCE
IN MATHEMATICS OF THREE HUNDRED AND ONE FRESHMEN
AT ALBANY STATE COLLEGE, ALBANY, GEORGIA, 1961
Statistics High School Index College Index
Mean 2.91 2.27
Sigma .52 .65
S. E. .02 .03
M1 - M2 .64
S. E. of
M1 — M2 .036
“t” 18.
High School and College Performance
in the Area of Science
The data on t~e comparative measures for high school science and
college science earned by the 301 Freshmen of Albany State College,
Albany, Georgia, 1961, are presented in Table 5, page 50, with the
analysis of the data indicated below.
On the variables of science for the 301 Freshmen, the mean was 2.26
and 2.30 at the high school and college levels, respectively; the stan
dard deviation was .79 and .64 at the high school and college levels,
respectively; and the standard error of the mean was .04 and .03 at the
high school and college level, respectively.
The difference between means at the high school and college levels
was +.O4, with a standard error of the difference between the mean of .050
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to indicate a “t” of .8 which was not significant for it was less than
2.58 at the .01 percent level of confidence 600 degrees of freedom.
The data appear to indicate that there was meaningful
difference in the performance in science in high school and cot lege in
favor of high school performance for this particular group of Freshmen
of Albany State College.
TABLE 5
SIGNIFICANT DIFFERENCES IN HIGH SCHOOL AND COLLEGE
PERFORMANCE IN SCIENCE OF THREE HUNDRED AND ONE
FRESHMEN AT ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Statistics High School Index College Index
Mean 2.26 2.30
Sigma .79 .64
S. E. .04 .03




High School and COllege Performance
In the Area of Social Studies
The data on the comparative measures obtained for high school social
studies and college social studies earned by the 301 Freshmen of Albany
State Cot Iege, Albany, Georgia, 1961, are presented in Table 6, page 51,
with the analysis of the data indicated below.
On the variable of social studies for the 301 Freshmen, the mean
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was 2.32 and 2.29 at the high school and college levels, respectively;
the standard deviation was .67 and .52 at the high school and college
levels, respectively; and the standard error of the mean was .63 and .03
at the high school and college levels, respectively.
The difference between the mean at the high school and college
levels was —.03, with a standard error of the difference between the
means of .042 to indicate a “t” of 1.43 which was not significant for
it was less than 2.58 at the .01 percent level of confidence 600 degrees
of freedom.
TABLE 6
SIGNIFICANT DIFFERENCES IN HIGH SCHOOL AND COLLEGE PERFORMANCE
IN SOCIAL STUDIES OF THREE HUNDRED AND ONE FRESHMEN
AT ALBANY STATE COLLEGE, ALBANY, GEORGIA, 1961
Statistics High School Index V College Index
Mean 2.32 2.29
Sigma .67 .59
S. E. .03 .03
M1 - NI2 .060
V S. E. of
NI1 — NI2 .042
T’t” 1.43
The data appear to indicate that there was a meaningful difference
in the performance in social studies in high school and college in favor
of high school performance for this particular group of Freshmen of
Albany State College.
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Analysis and Interpretation of the Correlation Matric
on the Variables of High School and College Grades
and Scores on the SAT Test
There were two purposes designed for this research, to wit: (a) to
determine the extent of the significant difference in the scholastTc per
formance at the high school level and the college Freshman level; and
(b) to ascertain the significance of the correlations between variables
of high school grades and college grades, together with scores earned on
SAT for 30! Freshmen of the 1961 Freshman class of the Albany State
College, Albany, Georgia.
The first section of this research report dealt with the significant
differences between high school and college grades; whereas, this section
of the research report deals with the correlations observed between and
among the variables of subject—matter areas and SAT, for the 301 Fresh
men of the 1961 Freshman class of Albany State College.
The summary of the quantitative indices of correlation are presented
in Table 7, page 53, the Correlation Matrix Table of the correlation for
the correlation coefficient of the various paired variables of scholas
tic grades and SAT scores for the 301 Freshmen subjects of this study.
The analysis and interpretation of the correlation of the respective
paired variables on performance are presented under their appropriate
data—captions in the sections to follow.
Correlation of High School English with Other
High School Subjects, College Subjects, and SAT Scores
Table 8, page 54 presents the data on the paired variables of high
school English grades, college grades in English, mathematics, science,
and social studies and SAT (Verbal and Quantitative) for the 30! Albany
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TABLE 7
SUMMARY DATA ON THE CORRELATION MATRIX ON THE VARIABLES OF
HIGH SCHOOL AND COLLEGE SCHOlASTIC PERFORMANCE AND SCORES ON
SAT FOR THE 1961 ALBANY STATE COLLEGE FRESHMEN
COL, COL, COL, COI~ COL. COL.
ROW 1—D 2-E 3-F 4—C 5-H 6~.I
1—D 1.0000 0.5645 0.4391 0.4040 0.3087 0.3289
2—# 0.5645 1.0000 0.4557 0.4558 0.3568 0.3238
3—F 0. 4391 0, 4557 1. 0000 0. 5734 0.3757 0.4787
4—G 0.4040 0~4558 0.5734 1.0000 0.5080 0.4830
5—H 0.3087 0.3568 0.3757 0.5080 1.0000 0.5295
6—I 0.3289 0.3238 0.4787 0.4830 0.5295 1.0000
7—J 0.2959 0.2876 0.4820 0.3811 0.3102 0.3159
8—K 0.1794 0.2335 0.4004 0.3646 0.3227 0.3251
9—L 0.1961 0.2520 0.4240 0.2960 0.2717 0.2942
10—M 0.1688 0.1766 0.2397 0.2530 0.2960 0.3038
11—N 0.4712 0.5083 0.7804 0.8108 0.7404 0.7610
12—0 0.2968 0.3177 0.5444 0.4447 0.4202 0.4365
COL, COL. COL. COL. COL. COL.
ROW 7-J 8-K 9-I 10-M 11-N 12-0
1—D 0.2959 0.1794 0. 1961 0. 1688 0.4713 0.2968
2—E 0.2876 0.2335 0.2520 0.1766 0.5083 0.3177
3—F 0.4820 0.4004 0.4240 0.2398 0.7804 0.5444
4—G 0.3811 0.3646 0.2960 0.2530 0.8108 0.4447
5—H 0.3102 0.3227 0.2717 0.2960 0.7404 0.4202
6—I 0. 3159 0. 3251 0. 2942 0.3038 0. 7610 0.4365
7—3 1.0000 0.5023 0.3410 0.3201 0.4924 0.7610
8—K 0.5023 1.0000 0.3630 0.3060 0.4631 0.7261
9—L 0.3410 0.3630 1. 0000 0.4366 0.4043 0. 7255
10—M 0.3201 0.3060 0.4366 1.0000 0,3566 0.6768
11—N 0.4924 0.4631 0.2960 0.7221 0.5030 0.6441
12—0 0.7610 0.7261 0.3201 0.7104 0.6716 0.5360
Paired Variables
High School English CD)
and
High School Mathematics (E)
High School English
And
High School Science (F)
High School English
and
























SIGNIFICANCE OF CORRELATIONS ON tHE VARIABLES OF
HIGH SCHOOL ENGLISH GRADES, COLLEGE GRADES, AND SAT SCORES


























Paired Variables r r — NS
High School English
and
College’Total (0) 0.2968 .148 S
State College Freshmen, 1961. The data for the respective pairings of
these variables are given under the appropriate captions below.
Correlation of high school English
and high school mathematics
The correlation between high school English and high school mathe
matics for these subjects was indicated by an “r” of 0.5645 as compared
to its criterion “r” of .1481, which was significant for it was greater
than the criterion “r” of..I48.
Correlation of high school English
and high school science
The correlation between high school English and high school science
for these subjects was indicated by an “r” of 0.4391 as compared to its
criterion “r” of .148, whichwas significant for it was greater than
the criterion “r” of .148.
Correlation of high school English
and high school social studies
The correlation between high school English and high school social
studies for these subjects was indicated by an “r” of 0.4040 as compared
1James P. West, etal. Statistical Methods in EducatiOnal and
Psychological Research (New York: App Ieton—Century—Crofts, Inc., 1954),
p. 424.
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to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of . 148
Correlation of high school English
and SAT (Verbal)
The correlation between high school English and SAT (Verbal) for
these subjects was indicated by an “r” of 0.3087 as compared to its
criterion “r” of .148, which was significant, for it was greater than
the criterion “r” of .148.
Correlation of high school English
and SAT (Quantitative)
The correlation between high school English and SAT (Quantitative)
for these subjects was indIcated by an “r” of 0.3289 as compared to Tts
criterion “r11 of .148, which was significant for Tt was greater than
the criterion “r” of .148.
Correlation of high school English
and college English
The correlation between high school English and college English
forthese subjects was indicated by an “r” of 0.2959 as compared to its
criterion t’r” of .148, which was significant for it was greater than
the criterion “r” of . 148.
Correlation of high school English
and college mathematics
The correlation between high school English and college mathematics
for these subjects was indicated by an 11r” of 0.1794 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation between high school English
and college science
The correlation between high school English and college science for
these subjects was indicated by an ?!r?t of 0.1961 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of high school English
and college social studies
The correlation between high school English and college social
studies for these subjects was indicated by an “r” of 0.1688 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of . 148.
Correlation of high school English
and high school total
The correlation between high school English and the high school
total for these subjects was indicated by an “r” of 0.4713 as compared
to its criterion “r” of .148 which was significant for it was greater
than the criterion “r” of .148.
Correlation of high school English
and college total
The correlation between high school English and college totals of
these subjects was indicated by an ~‘r” of 0.2968 as compared to its
criterion “r” of .148, which was significant for it was greater than
the criterion ur?~ of . 148.
Correlation of High School Mathematics with Other
High School Subjects, College Subjects and SAT Scores
Table 9,. page 58, points out the data on the paired variables of
high school mathematics grades, college grades in English, mathematics,
58
TABLE 9
SIGNIFICANCE OF CORRELATIONS ON THE VARIABLES OF
HIGH SCHOOL MATHEMATICS GRADES, COLLEGE GRADES, AND SAT SCORES
FOR THREE HUNDRED AND ONE FRESHMEN OF THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S— NS
High School Mathematics
and
High School Science (F)
High School Mathematics
and


















College Social Sciences (M)
High School Mathematics
and















science, and social studies and SAT (Verbal and Quantitative) for the 301
Albany State College Freshmen, 1961. The data for the respective pair
ings of these variables are given under the appropriate captions below.
Correlation of high school mathematics
and high school science
The correlation between high school mathematics and high school
science for these subjects was indicated by an “r” of 0.4557 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of . 148.
Correlation of high school mathematics
and high school social studies
The correlation between high school mathematics and high school
social studies for these subjects was indicated by an “r” of 0.4558 as
compared to its criterion “H’ of .148, which was significant for it was
greater than the criterion “r” of .148.
Correlation of high school mathematics
and SAT (Verbal)
The correlation between high school mathematics and SAT (Verbal)
for these subjects was indicated by an “r” of 0.3568 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion 11r” of .148.
Correlation of high school mathematics
and SAT (Quantitative)
The correlation between high school mathematics and SAT (Quantita
tive) for these subjects was indicated by an “r” of 0.3238 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
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Correlation of high school mathematics
and college English
The correlation between high school mathematics and college English
for these subjects was indicated by an “r” of 0.2876 as compared to Tts
criterion ttr~ of .148, which was significant for it was greater than
the criterion “r” of . 148.
Correlation of high school mathematics
and college mathematics
The correlation between high school mathematics and college mathe
matics for these subjects was indicated by an tlr~ of 0.2335 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of . 148.
Correlation of high school mathematics
and college science
The correlation between high school mathematics and college science
for these subjects was indicated by an “rt’ of 0.2520 as compared to its
criterion “r” of . 148, which was significant for it was greater than
the criterion “r” of . 148.
Correlation of high school mathematics
and college social studies
The correlation between high school mathematics and col lege social
studies for these subjects was indicated by an “r” of 0. 1766 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
Correlation of high school mathematics
and high school total
The correlation between high school mathematics and college total
for these subjects was indicated by an 11r” of 0.5083 as compared to its
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criterion “r’t of . 148, which was significant for it was greater than the
criterion “r” of . 148.
Correlation of high school mathematics
and college total
The correlation between high school mathematics and college total
for these subjects was indicated by an “r” of 0.3177 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of . 148.
Correlation of High School Science with Other
High School Subjects, College Subjects and SAT Scores
Table 10, page 62, presents the data on the paired variables of high
school science grades, college grades in English, mathematics, science,
and social studies and SAT (Verbal and Quantitative) for the 301 Albany
State College Freshmen, 1961. The data for the respective pairings of
these variables are given under the appropriate captions below.
Correlation of high school science
and high school social studies
The correlations between high school science and high school social
studies for these subjects was indicated by an “r” of 0.5734 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion t?r~~ of .148.
Correlation of high school science
and SAT (Verbal)
The correlation between high school science and SAT (Verbal) for
these subjects was indicated by an “r” of 0.3757 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
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TABLE 10
SIGNIFICANCE OF CORRELATIONS ON THE VARIABLES OF
HIGH SCHOOL SCIENCE GRADES, HIGH SCHOOL AND COLLEGE GRADES, AND
SAT SCORES FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 196?



















Col lege Science (L)
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Correlation of high school science
and SAT (Quantitative)
The correlation between high school science and SAT (Quantitative)
for these subjects was indicated by an “r” of 0.4787 as compared toits’
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of high school science
and College English
The correlation between high school science and college English
for these subjects was indicated by an “r” of 0.4820 as compared to
its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
CorrelatiOh ~f high ~hool science
and college mathematics
The correlation between high science and college mathematics for
these subjects is indicated by an “r” of 0.4004 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of high school science
and college science
The correlation between h~gh school science and college science for
these subjects was indicated by an “r” of 0.4240 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of hi~h gohool science
and collegesocial studies
The correlation between high school science and college social
studies for these subjects was indicated by an “r” of 0.2397 as compared
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to its criterion “r” of .148, which was significant for it was greater
than the criterion “r11 of .148.
Correlation of high schoOl science
and high school total
The correlation between high school science and high school total
for these subjects was indicated by an “r” of 0.7804 as compared to its
criterion !Tr?t of .148, which was significant for it was greater than the
criterion “r11 of . 148.
Correlation of high school science
and college total
The correlation between high school science and college total for
these subjects was indicated by an 11r” of 0.5444 as compared to its
criterion ~‘r” of .148, which was significant for it was greater than
the criterion “r” of .148.
Correlation of High School Social Studies with
College Subjects and SAT Scores
Table II, page 65, presents the data on the paired variables of
high school social studies grades, college grades in English, mathe
matics, science, and social studies and SAT (Verbal and Quantitative)
for the 30! Albany State College Freshmen, 1961. The data for the
respective pairings of these variables are given under the appropriate
captions below.
Correlations of high school social studies
and SAT (Verbal)
The correlation between high school social studies and high school
SAT (Verbal) for these subjects was indicated by an 11r” of 0.5080 as
compared to its criterion “r” of .148, which was significant for it was
greater than the criterion “r” of .148.
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Paired Variables
High School Social Studies
and
SAT (Verbal) (H)
High School Social Studies
and
SAT (Quantitative) (I)
High School Social Studies
and
College English (J)
High School Social Studies
and
Col lege Mathematics (K)
High School Social Studies
and
College Science (L)
High School Social Studies
and
College Social Studies (N)
High School Social Studies
and
High School Total (N)
High School Social Studies
and
College Total (0)
Correlation of high school social studies
and SAT (Quantitative)
The correlation between high school social studies and SAT (Quantita
tive) for these subjects was indicated by an !!r?! of 0.4830 as compared to
TABLE I I
SIGNIFICANCE OF CORRELATIONS ON THE VARIABLES OF
HIGH SCHOOL SOCIAL STUDIES, COLLEGE GRADES, AND SAT SCORES
FOR THREE HUNDRED AND ONE FRESHMEN OF





















its criterion ttr” of .l48, whTch was significant for it was greater than
the criterion “r” of .148.
Corr~la-l-ion of high schcxjl sucl~I studies
and College En~l ish
The correlation between high school social studies and college
English for these subjects was indicated by an “r” of 0.3811 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
Correlation of high school social studies
andcol lege mathematics
The correlation between high school social studies and college
mathematics for these subjects was indicated by an “r” of 0.3646 as com
pared to its criterion “r” of .148, which was significant for it was
greater than the criterion “r” of .148.
Correlation of high school sodial studies
and college science
The correlation between high school social studies and college
science for these subjects was indicated by an “r” of 0.2960 as com
pared to its criterion “r” of .148, which was significant for it was
• greater than the criterion “r” of .148.
Correlation of high school social studies
and college social science
The correlation between high school social studies and college
social science for these subjects was indicated by an “rt’ of 0.7404 as
compared to its criterion “r” of .148, which was significant for it was
greater than the criterion ‘tr” of .148.
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Correlation of high school social stUdies
and high ~hOoI total
The correlation between high school social studies and high school
total for these subjects was indicated by an “r” of 0.7404 as compared
to its criterion ~Tr!! of .148, which was significant for it was greater
than the criterion 11r” of .148.
Correlation of high school social studies
and college total
The correlation between high school social studies and college
total for these subjects was indicated by an “r” of 0.4202 as compared
to its criterion “r’t of .148, which was significant for it was greater
than the criterion “r” of .148.
CorreFation ófSAT(Vérbal) Scores with
SAT (Quantitative) Scores and Col le9e Subjects
Table 12, page 68, presents the data on the paired variables of
SAT (Verbal and Quantitative) and college grades in English, mathematics,
science, and social studies for the 301 Albany State College Freshmen,
1961. The data for the respective pairings of these variables are given
under the appropriate captions which follow.
CorrelatiOh Of SAT (Verbal)
and SAT (Quantitative)
The correle-l-ion between SAT (Verbal) and SAT (Quantitative) for
these subjects was indicated by an “r” of 0.5295 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148. -
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TABLE 12
SIGNIFICANCE OF CORRELATIONS ON THE VARIABLES OF
SAT (VERBAL), COLLEGE GRADES, AND SAT (QUANTITATIVE)
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
SAT (Verbal)
and
SAT (Quantitative) (1) 0.5295 .148 S
SAT (Verbal)
and
College English (J) 0.3102 .148 S
SAT (Verbal)
and
Cot lege Mathematics (K) 0.3227 . 148 S
SAT (Verbal)
and
College Science (L) 0.2717 .148 S
SAT (Verbal)
and
College Social Science CM) 0.2960 .148 S
SAT (Verbal)
and
High School Total (N) 0.7404 .148 S
SAT (Verbal)
and
College Total (0) 0.4202 .148 S
Correlation of SAT (Verbal)
and college English
The correlation between SAT (Verbal) and college English for these
subjects was indicated by an “r” of 0.3102 as compared to its criterion
“r” of .148, which was significant for Tt was greater than the criterion
“r” of .148.
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Correlation of SAT (Verbal)
and college mathematics
The correlation between SAT (Verbal) and college mathematics for
these subjects was indicated by an “rt’ of 0.3227 as compared to its
criterion “r” of .148, which was significant for it was greater than
the criterion TYr?? of .148.
Correlation of SAT (Verbal)
and college science
The correlation between SAT (Verbal) and college science for these
subjects was indicated by an “r” of 0.2717 as compared to its criterion
“H’ of .148, which was significant for it was greater than the cri
terion “r” of .148.
Correlation of SAT (Verbal)
and college social studies
The correlation between SAT (Verbal) and college social studies for
these subjects was indicated by an “r” of 0.2960 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of SAT (Verbal)
and high school total
The correlation between SAT (Verbal) and high school total for
these subjects was indicated by an “r” of 0.7404 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of SAT (Verbal)
and college total
The correlation between SAT (Verbal) and college total for these
subjects was indicated by an “r” of 0.4202 as compared to its criterion
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‘fr” of .148, which was significant for it was greater than the criterion
11r11 of . 148.
Correlation of SAT (Quantitative) Scores and
College Subjects
Table 13, page 71, shows the data on the paired variables of SAT
(Quantitative) and college grades in English, mathematics, science, and
social studies for the 301 Albany State College Freshmen, 1961. The
data for the respective pairings of these variables are given under the
appropriate captions below.
Correlation of SAT (Quantitative)
and college English
The correlation between SAT (Quantitative) and college English for
these subjects was indicated by an “r” of 0.3159 as compared to its
criterion “r” of .148, which was significant for it was greater than
the criterion “r” of .148.
Correlation of SAT (Quantitative)
and college mathematics
The correlation between SAT (Quantitative) and college mathematics
for these subjects was indicated by an “r” of 0.3251 as compared to its
criterion “r” of .148, which was significant for It was greater than the
criterion “r11 of .148.
Correlation of SAT (Quantitative)
and college science
The correlation between SAT (Quantitative) and college science for
these subjects was indicated by an “r” of 0.2942 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
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TABLE. I~~•
SIGNIFICANCE OF CORRELATION ON THE VARIABLES OF
SAT (QUANTITATIVE SCORES) AND COLLEGE GRADES
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
SAT (Quantitative)
and
College English (.J) 0.3159 .148 S
~AT (Quantitative)
and
College Mathematics (K) 0.3251 .148 S
SAT (Quantitative)
and
Col lege Science CL) 0.2942 . 148 S
SAT (Quantitative)
and
College Social Science (M) 0.3038 .148 S
SAT (Quantitative)
and
High School Total (N) 0.7610 .148 5
SAT (Quantitative)
and
College Total (0) 0.4365 .148 S
Correlation of SAT (Quantitative)
and college social studies
The correlation between SAT (Quantitative) and college soc~ial
science for these subjects was indicated by an 11r” of 0.3038 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
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Correlation of SAT (Quantitative)
and high school total
The correlation between SAT (Quantitative) and high school total
for these subjects was indicated by an “r” of 0.7610 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of SAT (Quantitative)
and college total
The correlation between SAT (Quantitative) and college total for
these subjects was indicated by an “r” of 0.4365 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of College Eng Ii sh with
Other College Subjects
Table 14, page 73, presents the data on the paired variables of
college grades in English, mathematics, science, and social studies for
the 301 Albany State College Freshmen, 1961. The data for the respec
tive pairings of these variables are given under the appropriate
captions below.
Correlation of college English
and college mathematics
The correlation between ccl lege English and college mathematics for
these subjects was indicated by an “r” of 0.5023 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of . 148.
Correlation of college English
and college science
The correlation between college EnglTsh and college science for the
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subjects was indicated by an “r” of 0.3410 as compared to its criterion
!?rlt of .148, which was significant for it was greater than the criterion
“r” of .148.
TABLE 14
SIGNIFICANCE OF CORRELATIONS ON
THE VARIABLES OF COLLEGE GRADES FOR
THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
College English
and
College Mathematics (K) 0.5023 .148 S
College English
and
College Science (L) 0.3410 .148 S
College English
and
College Social Science (M) 0.3201 .148 S
College English
and
High School Total (N) 0.4924 .148 5
Col lege English
and
College Total (0) 0.7610 .148 S
Correlation of college English
and college social studies
The correlation between college English and college social science
for these subjects was indicated by an ~!r~! of 0.3201 as compared to its
criterion “r” of .148, which was significant for it was greater than
the criterion “r” of .148.
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Correlation of college English
and high school total
The correlation between college English and high school total for
these subjects was indicated by an “r” of 0.4924 as compared to its
criterion “r” of .148, which was significant for it was greater than the
criterion “r” of . 148.
Correlation of college English
and college total
The correlation between college English and college total was indi
cated by an “r” of 0.7610 as compared to its criterion “r” of .148, which
was significant for it was greater than the criterion t?r~ of .148.
Correlation of College Mathematics with
Other College Subjects
Table 15, page 75, presents the data on the paired variables of
college grades in mathematics, science, and social studies, and high
school and college totals for the 301 Albany State College Freshmen,
1961. The data for the respective pairings of these variables are given
under the appropriate captions below.
Correlation of college mathematics and
college science
The correlation between college mathematics and college science for
these subjects was indicated by an “r” of 0.3630 as compared to its
criterion t~rl of. .148, which was significant for it was greater than the
criterion “r~’ of .148.
Correlation of college mathematics and
college social studies
The correlation between col lege mathematics and college social
studies for these subjects was indicated by an 11r” of 0.3060 as compared
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to its criterion “rt’ of .l48, which was signifTcant for it was greater
than the criterion “r” of . 148.
TABLE 5
SIGNIFICANCE OF CORRELATIONS ON
THE VARIABLES OF COLLEGE GRADES
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
Col lege Mathematics
and
College Science CL) 0.3630 .148 5
Col lege Mathematics
and
College Social Science CM) 0.3060 .148 5
Col lege Mathematics
and
High School TotaT (N) 0.4631 .148 5
Col lege Mathematics
and
College Total (0) 0.7261 .148 5
Correlations of college mathematics
and high school total
The correlation between college mathematics and high school total
for these subjects was indicated by an “r” of 0.4631 as compared to its
criterion “r” of .148, which was significant for Tt was greater than
the criterion “r” of .148.
Correlation of college mathematics
and college total
The correlation between col lege mathematics and college total for
these subjects was indicated by an “r” of 0.7261 as compared to its
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criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .l48.
Correlation of College Science with
Other College Subjects
Table 16, page 76, presents the data on the paired variables of
college grades in science and social studies, and high school and
college totals for the 301 Albany State College Freshmen, 1961. The
data for the respective pairings of these variables are given under the
appropriate captions below.
TABLE 16
SIGNIFICANCE OF CORRELATIONS ON
THE VARIABLES OF COLLEGE SCIENCE AND COLLEGE SOCIAL STUDIES
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, [961
Criterion Significance
Paired Variables r r S — NS
Col lege Science
and
College Social Science CM) 0.4366 .148 5
College Science
and
High School Total (N) 0.4043 .148 S
College Science
and
College Total (0) 0.7255 .148 5
Correlation of college science
and college social studies
The correlation between college science and college social studies
for these subjects was indicated by an “r” of 0.4366 as compared to its
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criterion “r” of .148, which was significant for it was greater than the
criterion “r” of .148.
Correlation of college science
and high school total
The correlation between college science and high school total for
these subjects was indicated by an “r” of 0.4043 as compared to its
criterion !~r!T of .148, which was significant for it was greater than
the criterion or” of .148.
Correlation of college science
and college total
The correlation between college science and college total for these
subjects was indicated by an “r” of 0.7255 as compared to its criterion
“r” of .148, which was significant for it was greater than the criterion
“r’t of .148.
Correlation of College Social Studies with
High School and College Totals
Table 17, page 78, presents the data on the paired variables of
college grades in social studies and high school and college totals
for the 301 Albany State College Freshmen, 1961. The data for the
respective pairings of these variables are given under the appropriate
captions below.
Correlation of college social science
and high school total
The correlation between college social science and high school
total for these subjects was indicated by an “r” of 0.3566 as compared
to its criterion “r” of .148, which was significant for it was greater
than the criterion “r” of .148.
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TABLE 17
SIGNIFICANCE OF CORRELATIONS ON
THE VARIABLES OF COLLEGE SOCIAL STUDIES AND TOTALS
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
College Social Studies
and
High School Total (N) 0.3566 .148 S
CoI lege Social Studies
and
College Total (0) 0.6768 .148 S
Correlation of college social science
and college total
The correlation between high school social science and college
total was indicated by an “H’ of 0.6768 as compared to its crTterion “r”
of .148, which was significant for it was greater than the criterion “r”
of .148.
Correlation of High School Total and College Total
Table 18, page 79, presents the data on the paired variables of
high school total and college total for the 301 Albany State College
Freshmen, 1961. The data for the respective pairings of these variables
are given under the appropriate captTons below.
Correlation of high school total
and college total
The correlation between high school total and college total for
these subjects was indicated by an “r” of . 148, whTch was significant
for it was greater than the criterion “r” of .148.
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TABLE 18
SIGNIFICANCE OF CORRELATIONS ON
THE VARIABLES OF HIGH SCHOOL AND COLLEGE TOTALS
FOR THREE HUNDRED AND ONE FRESHMEN OF
THE ALBANY STATE COLLEGE,
ALBANY, GEORGIA, 1961
Criterion Significance
Paired Variables r r S — NS
High School Total
and
College Total 0.5997 .148 S
CHAPTER I I
SUMMARY AND CONCLUSIONS
Recapitulation of Theoretical Bases of Study
Rationale
The number of young persons graduating from high school and going
to college has been rising rapidly in the yeai-s since World War II.
High School graduates have been increasing at an average rate of about
1.5 percent per year, and it lies now at about sixty—five percent of the
eligible age groups. The percentage of high school graduates going on
for degrees in higher education has also been rising at a rate of about
one percent per year. The number of new admissions for degree credit in
the fall of 1963 was about fifty—eight percent of the number of high
school graduates for the preceding spring. If these trends are extended
for a decade it will mean that eighty percent of a whole age group will
graduate from high school, and nearly seventy percent of them will seek
further education. The numbers involved in such extrapolations are
impressive. With approximately 4 million young Americans in each one—
year age group, this would indicate 3.2 million high school graduates
annually, of whom upward of 2 million would seek admission to college.1
Our society believes that the responsibility of training youth to
meet the new educational and occupational problems rests upon the
1Educational Policies Commission, Universal Opportunity for Education
Beyond the High School (Washington, D. C.: National Education Associa
tion, 1964), pp. 31—32.
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shoulders of the high schools. The more progressive school systems
are attempting to meet the pressing needs of youth in this age; however,
the majority of our school systems are still following the traditional
pattern. Unfortunately, students have but four to six brief years in
which to participate in the developmental program that the secondary
schools provide for their growth and advancement.
Students come to an educational institution with diverse back
grounds of intelligence and inborn capacities which call for well
organized programs geared to meet the needs and interests of all
student personnel. After completing their high school training they
enter college with open minds to secure a formal education that will
determine their future progress.
Americans hold that every youth is entitled to a good education.
An adequate education is very important in this modern age of complexi
ties. Education must be adapted to the needs and capacities of all
types of individuals. Today, Tn all parts of the country, efforts are
being made to improve the training of students.
Our high school graduates, as products of the high school education
al process, must be concerned with the effectiveness of their training
and how well they fit into college experiences after graduation. The
researcher believes that students should be considered in any attempt
to appraise high school training for college.
There seems to be a need for changing and expanding the offerings
of our secondary schools in order to meet the needs of the changing
times. However, before successful changes in course offerings can be
made, we must gather some knowledge of how well the graduates are f it—
ting into college experiences by virtue of their high school training.
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The researcher believes that any school which is making a deter
mined effort to adjust its program to the needs of its students should
know as much as possible aboUt its recent graduates.
Many investigators report that high school marks generally provide
a more accurate basis for the prediction of college scholarship than do
intelligence tests. In 1934, Segel’s summary of studies of correlation
between college scholarship and average high—school marks gives a median
coefficient of .55 which is .11 higher than the median coefficient
between intelligence tests and college scholarship.
Smfth, using previous records to estimate college success, found
correlations between predicted grade—points and grade—points actually
earned for the thirs, fourth, and fifth semesters to be .63, .71, and
.70, respectively. Smith noted that there was a tendency for any record
to lose prognostic value after a year or two and that the best single
indicator of scholastic success in any given semester is the previous
2
semester’s record.
Thus, Albany State College requires the SAT Test before entering
students are admitted. The tnstitutlon is growing rapidly in the size
of its fall entering freshman class, from 119 in 1957 to 254 in 1961,
but there is no noticeable or consistent rise in the quality of SAT
scores or high school grades during this period. The SAT scores are
very low, compared with nation—wide figures, but are perhaps typical
of the high schools from which these students come.
1David Segel, “Prediction of Success in College,” U. S. Office of
Education, Bulletin No. 15 (Washington, D. C.:, 1934), p. 98.
2F F. Smith, “The Use of Previous Records in Estimating College
Success,” Journal of Educational Psychology, XXXVI (1945), pp. 167—176.
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Albany State College seems to be a college where nearly any high
school graduate can enter by merely applying and paying the fees.
Moreover, he can stay for at least two years without any great fear of
being excluded for poor academic performance.
Evolution of the Problem
The problem for this study developed out of the researcher’s
interest in two approaches to the crucial problem of the effectiveness
of the articulation between hTgh school and college programs and
students’ achievement therein, to wit: a) the extent to which identified
Georgia high schools were preparing students for successful pursuit of
college careers, and b) the extent to which the degree of high school
academic success can be used as an indicator and/or predictor of the
probable level of academic success at the college level. Further, the
researcher was interested in knowing to what extent the Albany State
College Freshmen perform at or below or above the norm on the unTvers~tJy
used tests, such as: SAT, SCAT, and perchance, the Cooperative Reading
Test.
Contribution to Educational Thought
The findings of this study should have value to the extent to which
the data provide additional objective substantiation or negation of the
theory or assumptTon that the level of academic success in high school
can be used fruitfully to predict or anticipate the level of academic
success in college. Further, the findings of this study might provide
objective evidence as to the extent to which the Georgia high schools
from which the students of Albany State College are recruited tend to
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provide educational programs and their students tend to achieve academi
cally at an optimum level of competence, with reference to the SAT.
Statement of the Problem
The problem involved in this study was threefold: a) to determine
the levels of scholastic achievement, b) to determine the average—
indices and/or grade points, and c) the relationship between the corre
lations among the variables of English, mathematics, science, and social
studies at the high school and college levels for the 1961 Freshman
class of the Albany State College, Albany, Georgia.
Purpose of the Study
The major purpose of this study was to determine the relationship
between and the accomplishment indices and correlations on the variables
of English, mathematics, science, and social studies as measured by
“Teachers—Marks” and scores on SAT for the 1961 Freshmen of the Albany
State College, Albany, Georgia.
More specifically, the purposes of this research will be to determine:
I. Measures of central tendency and variability on the
variables of English, mathematics, science and social
studies as measured and/or indicated average—indices of
“Teachers’ Marks” at the high school and college levels
for the 1961 Freshmen at the Albany State College
2. The measures of central tendency and variability on the
verbal and quantitative performance on SAT by the 1961
Albany State College Freshmen
3. The differences, if any, on the variables of English,
mathematics, science and social studies between the
high school and college performance by the 196.1
Freshmen of the Albany State College
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4. The differences, if any, between the verbal and quantTta—
tive performances on SAT as indTcated for the 1961 Albany
State College Freshmen
5. The correlation between the “averaged—grades” on English,
mathematics, science, and social studies at the high
school and college levels for 1961 Albany State College
Freshmen
6. The correlation between verbal and quantitative performance
on SAT by the Albany State College Freshmen of 1961
7. The correlation between College English and the verbal
performance on SAT by Albany State College Freshmen of 1961
8. The differences, if any, between and among the correlations
for the paired variables:
•a) High School English versus College English
b) High School Mathematics versus College Mathematics
c) High School Science versus College Science
d) High School Social Studies versus College Social Studies
9. The implications for educational theory and practice as may
be derived from the analysis and interpretation of the data
Hypotheses of the Study
Historical ly and research—wise, the writer proposes that the data
and findings of this study might be reviewed within the framework of
reference of at least three hypotheses:
I. That 68 percent of the students (subjects) will have
earned scores below the norm of the standardized
instruments used in the Freshman testing program
2. That 3 percent of the students (subjects) will have
earned scores at or better than the 90th percentile of
the standardized instruments used in the Freshman
testing program
3. That there will be a significant and large correlation
between the high school and college Freshman academic
performances of the students (subjects of this research.
Scope/Limitations of the Study
The limitations of this study were inherent in such factors as:
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a) the degree to which the subjective~ of achievement
are reliable, b) the conditions of presentation and/or execution which
surrounded and conditioned teacher examinations and standardized tests,
and c) the socio—economic impact and motivational levels influencTng
the students. Further, no attempt wasmade to identify and include in
the data analysis the socio—economic and campus—wise factors which
impinge upon the scholastic activities and performances of the students
or subjects of this particular research project.
Definition of Terms
The significant terms used throughout this study are defined
below:
I. “Achievement or Performance” refers to the level of
scholastic or academic accomplishment as measured by:
a) “Teachers—Marks” earned in the respective subject—
matter fields at the high school and Freshman
college level
b) “Test—Scores” earned through performance on SAT1
Instruments used in the Freshman testing program
2. “Averaged—grade and/or Grade—points” refer to the
V weighed value or index which typifies the norm for a
series of “Teachers—Marks” or evaluations of student
progress
3. “Ability” refers to the level of mental growth and
development and performance as measured by the SAT
1 nstrument
‘Educational Testing Service, SAT (School Ability Test), Educational
Testing Services, Princeton, New Jersey, and Los Angeles, California,
1967. V
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Recapitulation of Research Design of Study
The significant aspects of the Locale and Research Design of this
study are characterized below.
I. Locale and Period. The locale of this study was conducted with
reference to the sources of data in the student scholastic
achievement as on record in the office of the Registrar of Albany
State College, Albany, Georgia, with the tasks of data processing
and research—report writing done in the writer’s home, Alamo,
Georgia. This study took place during the spring semester of the
1967—68 academic year.
2. Method of Research. The Descriptive Survey Method of research,
employing the specific techniques, documentary and statistical
analysis, was used to gather the data requisite to the fulfill
ment of the purposes of the study.
3. Subjects. The subjects used in this study were 301 members of
the 1961 Freshman class of Albany State College, Albany, Georgia.
4. Instruments/Materials. The instruments and/or materials involved
in this study were scholastic grades in high school and college,
and scores on SAT (Verbal and Quantitative).
5. Criterion of Reliability. The criterion of reliability of the
statistics was established as Fishers’ “t” of 2.58 at .Olper—
cent level of confidence for 300 degrees of freedom.
6. Procedure. Procedural steps used in the conduct of this study
follow:
a) The related literature pertinent to the problem of this
study was surveyed, abstracted, written—up, and incorpo
rated in the final copy of the thesis.
b) Permission to use the official scholastic and/or academic
records of the 1961 Freshmen on file in the Registrar’s
Office was obtained from the proper college officials.
c) The high school scholastic records and the Freshman college
year academic records of the approximately 300 Albany State
College Freshmen enrolled for 1961 were reviewed and the
appropriate data abstracted and assembled on Master Grade—
Sheets as the basic source of the necessary data called for
by the study’s purpose.
d) The data on the high school and Freshman college year academic
records of the subjects were assembled in appropriate tables
and/or graphs as dictated by the fulfillment of the purposes
of the research.
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e) The stastical measures to be computed and used in the
analysis and interpretation of the data were: mean, median,
standard deviation, SE of the mean, SE of the difference
between means, Fisher’s “t,” “r,” “tr,” and Z—score equivalents.”
f) The statements of findings, conclusions, implications, and
recommendations were formulated and incorporated in the finished
thesis copy.
Summary of Related Literature
The related literature pertinent to this research is summarized in
the statements to follow.
I. Many studies have been made to predict students’ college success
on the basis of their high school records.
2.. Pupils whose scholarship is excellent in high school will do
excellent work in college, those whose scholarship is good will
do good work, and those whose scholarship is fair will do fair
college work.
3. High ranks in high school scholarship tend to be associated with
high ranks in college scholarship.
4. Rank in high school graduating class is more clearly associated
to future success than the average high marks.
5. Students who ranked high scholastically were generally given high
ratTngs by their advisers.
6. Regularity of attendance seemed to have but little effect on
scholastic attainment.
7. Intelligence tests are not adequate for prognosticating an
individual’s school success. Mere ability to learn will not
insure its accomplishment. Ability to perform is not synonymous
with actual performance. Mere intellectual capacity, or the
ability to do school work will not insure successful work, though
it is a necessary precondition, and one of the most important
factors in brln~ing it about.
8. The intelligence examination Ts not sufficiently accurate to be
used as the sole criterion for admission to, or exclusion from
college, but when coupled with information of the more usual sort,
it affords a better set of prognostic criteria than has been
heretofore available.
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Summary of Basic Findings
The basic findings derived from this study are as fo! lows:
Significant Differences In High School
and College Performance in English
of the 301 Freshmen at
Albany State College, 1961
Table 3
The variables on Table 3, indicated that English had a mean of
2.67 and 2.18 at the high school and college levels, respectively; the
standard deviation was .42 and .74 at the high school and college levels,
respectively, and the standard error of the mean was .02 and .04 at the
high school and college levels, respectively.
The difference between the mean at the high school and college
levels was -.49, with a standard error of the difference between the mean
of .04, to indicate a “t” of 10.45, which was significant for it was
greater than 2.58 at the .0! percent level of confidence 600 degrees of
freedom.
Significant difference in high school and college performance in
mathematics of 301 Freshmen at Albany State College, Albany, Georgia,
1961
Table 4
The variables on Table 4, indicated that mathematics had a mean of
2.91 and 2.27 at the high school and college levels, respectively; the
standard deviation was .52 and .65 at the high school and college levels,
respectively; and the standard error of the mean was .02 and .03 at the
high school and cot lege levels, respectively.
The difference between the mean at the high school and college
levels was -.64, with a standard error of the difference between the
mean of .036, to indicate a “t” of 18, which was significant for it
was greater than 2.58 at the .01 percent level of confidence 600 degrees
of freedom.
Significant Differences on High School and
College Performance in Science of 301 Freshmen
at Albany State College, Albany, Georgia, 1961
Table 5
The variables on Table 5, Tndicated that the science mean was 2.26
and 2.30 at the high school and college levels, respectively; the standard
deviation was .79 and .64 at the high school and col lege levels, respec
tively; and the standard error of the mean was .04 and .03 at the high
school and college levels, respectively.
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The difference between the mean at the high school and college
levels was + .04, with a standard error of the difference between the
mean of .050, to indicate a “t1’ of .8 which was not signTficant for
it was less than 2.58 at the .01 percent of confidence 600 degrees of
freedom.
Significant Difference on High School and
College Performance in Social Studies of
301 Freshmen a.t Albany State College, Albany, Georgia, 1961
Table 6
The variable on Table 6, indicated that social studies have a mean
of 2.32 and 2.29 at the high school and college levels, respectively;
the standard deviation was .67 and .59 at the high school and col lege
levels, respectively; and the standard error of the mean .03 and .03 at
the high school and college levels, respectively.
The difference between the mean at the high school and college
levels was —.03, with a standard error of the difference between the
means of .042, to indicate a !!t~? of [.43, which was not significant for
it was less than 2.58 at the .01 percent level of confidence 600 degrees
of freedom.
Correlation of
High School English with
Other Variables
Table 8
The correlation on the pairing of high school English with other
variables were as follows:
I. High School English and High School Mathematics was 0.5645.
2. High School English and High School Science was 0.439!.
3. High School English and High School Social Studies was 0.4040.
4. High School English and SAT (Verbal) was 0.3087.
5. High School English and SAT (Quantitative) was 0.3289.
6. High School English and College English was 0.2959.
7. High School English and College Mathematics was 0. 1794.
8. High School English and College Science was 0.1961.
















The correlations on the
respective variables follow:
I. High school Science
2. High School Science
3. High School Science
4. High School Science
5. High School Science
6. High School Science
high school social studies was 0.4558.
SAT (Verbal) was 0.3568.
SAT (Quantitative) was 0.3238.
College English was 0.2876.
College math was 0.2335.
College science was 0.2520.
College social studies was 0.1766.
high school total was 0.3177.
Correlation of
Table 10
pairings of high school science with other
Social Studies was 0.5734.
SAT (Verbal) was 0.3757.
SAT (Quantitative) was 0.4748.
College Engi ish was 0.4820.
Col lege Math was 0.4004.
College Science was 0.4240.
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School English and High School Total was 0.4713
School English and College Tot~l was 0.2968
Correlation of
Mathematics and Other Variables
Table 9
on the pairings of high school mathematics with
ables follow:


























7. High School Science and College Social Studies was 0.2397.
8. High School Science and High School Total was 0.7804.
9. High School Science and College Total was 0.5444
Correlation of
High School Social Studies and Other Variables
Table II
The correlations on the pairings of high school social studies
wTth other respective variables are as follows:
I. High School Social Studies and SAT (Verbal) was 0.5080.
2. High School Social Studies and SAT (Quantitative) was 0.4830.
3. High School Social Studies and College English was 0.3811.
4. High School Social Studies and College Math was 0.3646.
5. High School Social Studies and College Science was 0.2960.
6. High School Social Studies and College Social Studies was 0.7404.
7. High School Social Studies and High School Total was 0.7404.





The correlations on the pairings of SAT (Verbal) with other
respective variables were as follows:
I. SAT (Verbal) and SAT (Quantitative) was 0.5295.
• 2. SAT (Verbal) and CôTl~e~Eñ~hi~h was 0.3102.
3. SAT (Verbal) and College Math was 0.3227.
4. SAT (Verbal) and College Science was 0.2717.
5. SAT (Verbal) and College Social Studies was 0.2960.
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6. SAT (Verbal.) and High School Total was 0.7404.
7. SAT (Verbal) and College Total was 0.4292.
Correlation of
SAT (Quantitative) and Other Variables
Table 13
The correIations.~ on the pairings of SAT (Quantitative) with other
respective variables were as follows:
I. SAT(Quantitative) and College English was 0.3159.
2. SAT (Quantitative) and College Math was 0.3151.
3. SAT (Quantitative) and College Science was 0.2942.
4. SAT (Quantitative) and College Social Studies was 0.3038.
5. SAT (Quantitative) and High School Total was 0.7610.
6. SAT (Quantitative) and College Total was 0.4365.
Correlation of
College English and Other Variables
Table 14
pairings of College English with other
follows:
College Math was 0.5023.
College Science was 0.3410.
College Social Studies was 0.3201.
High School Total was 0.4924.
College Total was 0.7610.
Correlation of
College Mathematics and Other Variables
Table .15
The correlations on the pairings of College Mathematics with other
respective variables were as follows:
The correlations on the
respective variables were as
I. College English and
• 2. College English and
3. College English and
4. Col lege English and
5. College English and
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I. College Math and College Science was 0.3630.
2. College Math and College Social Studies was 0.3060.
3. College Math and High School Total was 0.4631.
4. College Math and College Total was 0.726!.
Correlation of
College Science and Other VarTables
Table 16
The correlations on the pairings of College Science and other
respective variables were as follows:
I. College Science and College Social Studies was 0.4366.
2. College Science and High School Total was 0.4043.
3. College Science and College Total was 0.7255.
Correlation of
College Social Studies and Other Variables
The correlations on the pail-rings of College Social Studies and
other respective variables were as follows:
I. College Social Studies and high school Total was 0.3566.
2. College Social Studies and College Total was 0.6768.
Correlation of
High School Total and Other Variables
Table 18
The correlation on the pairing of high school total and other respec
tive variables were as follows:
I. Correlation of High School Total and College Total was 0.5997.
The criterion “r” for all the above correlations was .148, which was
significant for they were greater than the criterion “r” of .148.
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Conclusions
The findings of this study would appear to warrant the following
conc I us ions:
I. That the 1961 Albany State College Freshmen tended to receive
higher grades at the high school level than at the college
level; that is, that these Freshmen tended to experience a
higher level of achievement in the respective subject matter
areas than they did in these same areas during their Freshman
year at the Albany State Col lege.
2. That the difference in the performance in high school subjects
as compared to their college counterpart tended to be signifi
cant and meaningful in favor of high school level performance.
(a) The extent between the high school and college grades
varied from subject matter area to subject matter area,
although the difference in each instance was in favor of
high school scores.
3. That there was a tendency towards a positive but low correlation
between and among the paired variables for: English, mathematics,
science and social studies, between high school level and college
level of achievement in terms of “Teachers’-Marks,” together
with performance on SAT for the Albany State College Freshmen.
4. That with reference to the three hypotheses of the study, Tt
may be concluded:
(a) That sixty—eight percent of the Freshmen class did earn
achievement indices below the norm; therefore, the hypo
theses was accepted.
(b) That there was not three percent of this Freshman class
which scored at the 90th percentile or higher; therefore,
this hypothesis was accepted.
(c) That the various correlations protrayed in the Master
Correlation Matrix were shown to be for the most part less
than a correlation of at least .7; therefore, the hypothe
ses was rejected.
Implications
The findings and conclusions of this study warrant the implications
characterized in the separate statements below:
I. High school teachers tend to be less rigorous in assigning
grades to indicate achievement in subject matter areas than
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are cot tege teachers in their assigning of, grades for student
achievement as indicated by the range of significant “t”
ratio which were in favor of the high school, grade averages as
compared to college grade averages in the subject—matter areas
of: English, mathematics, science, social studies for the 1961
Albany State College Freshmen.
2. The tendency for those students who received h,igh, grade point
averages in high school subjects to receive h,igh, grade point
averages in college subjects and conversely low h,igh school
achievement is later matched by low cot lege achievement as
indicated by the range of low coefficients of correlation of
the paired variables of high school, grades and cot lege grades
for the 1961 Albany State College Freshmen; in turn, also tend
to document the theory and/or observation that h,igh school
performance can be used as a meaningful predictor of future
scholastic achievement at the cot lege level.
3. The tendency for the coefficients of correlation between SAT
variables and h,igh school subjects’ total averages to be .3 “r”
points higher than the coefficients of correlation between SAT
and college averages would appear to pose two questions:
(a) Does the SAT tend to be more discriminatory in identifying
the range of scholastic achievement than~
Marks”? and
(b) Do “Teachers’—Marks” tend to be less reliable than
standardized test scores, such as SAT?
Recommendations
The recommendations stemming from the analysis and interpretation
of these data are characterized in the separate statemente below.
I. Albany State College should continue to use the SAT test, so
as to get a full assessment of the level of performance of
college Freshmen.
2. Albany State College, from year to year, should continue to
appraise as well as assess the comparative indices of high
school and cot lege performance of its students as a basis
for one of procedures to be used in sectioning students with
reference to prior achievement and ability potential.
BIBLIOGRAPHY
Books
American Council of Education, American Youth Commission, What the High
Schools Ought to Teach. —
Book, William F., The Intelligence cf High School Seniors. New York:
The MacMi II ian Book Company, 1922.
Bobbitt, Franklin, The Curriculum Making. New York: Houghton Mifflin
Company, 1918.
Educational Policies Commission, Universal Opportunity for Education
Beyond the High School. Washington, 0. C.. 1964.
Guilford, J. P., Fundamental Statistics in Psychology and Education.
New York: McGraw-Hi II Book Company, 1965.
Lloyd, Esther M., and Jones. Student Personnel Work. New York: Harper
Brothers, 1929.
Lyman, Howard B., Test Scores and What They Mean. Englewood Cliffs, New
Jersey: Prentice—Hall, Inc.. 1963.
Macphai I, Andrew Hamilton, The Intelligence of College Students. Balti
more: Warwick and York. Inc., 1924.
Rivlin, Harry M. etal., The First Years of College. Boston, Massachu
setts: Little, Brown and Company, 1965.
Periodicals
Havighurst, Robert J. and Breese, Fay H., “Relation Between Ability and
Social Status in a Mid—Western Community”, Journal of Educational
Psychology, XXXVIII, (April, 1947), p. 315.
Goetsal, H. B., “Relation of Parental Income to College Opportunity”,
School Review, XLVIII (January, 1940), pp. 26.33.
Hughes, Hardin W., “The High School’s Interest in Methods of Selecting




Leipold, L. E., “Who are Our Good Students?” Journal of Educational
Research, XXXVIII (May, 1945), PP. 529—533.
Rivett, B. T., “Marks of Students in High School and Higher Institutions”,
School Review, XXXII (September, 1924), pp. 752-756.
Robert, Launey F, “The American Educational System and the Negro”, GTEA
~ournal, XXXIII (Winter issue) No. 2 (1966), Atlanta, Georgia.
H. E. Tate (ed.).
Smith, F. F., “The Use of Previous Records in Estimating College Success”,
Journal of Educational Psycholociy 36: 167—76; 1945.
But letins
College Entrance Examination Board, College Board Score Reports, New
York: 1967—1968.
Educational Testing Service, SAT (School Ability Test), Educational
Testing Service, (Princeton, New Jersey and Los Angeles, California.
1967)
Froehlich. Gustav J., “The Prediction of Academic Success at the
University of Wisconsin 1909—1941”, University of Wisconsin Annual
Bulletin. (Madison: University of Wisconsin Press, 94!), pp. 4—5.
Segel, David, “Prediction of Success in College”, U. S. Office of
Education, Bulletin No. 15, 1934. p. 98.
Theses
Brown, Dock M., “A Fol low—up Study of the Graduates of Shiloh High
School”, (Unpublished Masters Thesis, School of Education, Atlanta
University, 1942)
Crowdor, A. C., “A Follow—up Study of the Graduates of Winchester High
School”, (Unpublished Masters Thesis, School of Education, Atlanta
University, 1948)
Dailey, Mozello Eunice, “A Study of the Success of Booker T. Washington
High School Students Who Entered Spelman College During the Years
1936—1941,” (Unpublished Masters Thesis, School of Education,
Atlanta University, 1946)
Fow, Moses Clinton, “A Comparative Study of School Achievement Person
ality Between GrouDs of Four High Schools Enrolled in the Freshman
Class of Morris Brown College, Atlanta, Georgia, 1953—1954,”
(Unpublished Masters Thesis, School of Education, Atlanta Univer
sity, 1960)
99
Locke, Charlie Ennis, “A Comparative Follow—up Study of Two Groups of
College Graduates from a State and Privately Supported College in
Georgia”, (Unpublished Masters Thesis, School of Education, Atlanta
University, 1960)
Martin, Mack Henry Jr., “A Follow—up Study of the Boley High School
Graduates 1925—1935,” (Unpublished Masters Thesis, School of Educa
tion, Atlanta University, 1942)
Pearson, Eunice C. Smith, “A Follow—up Study of 147 Graduates of the
Thomas J. Elder HTghSchool, Washington County, Sandersville,
Georgia 1945—1950,” (Unpublished Masters Thesis, School of Educa
tion. Atlanta University, 1953)
Poe, Spurgeon Y., “A Follow—up Study of the Graduates of Morehouse
College, Atlanta, Georgia,” (Unpublished Masters Thesis, School of
Education, Atlanta University, 1960)
P. 0. Box 394
Alamo, Georgia
May 31, 1968





Please find enclosed 301 punched IBM cards which contain
subject identifications (Columns 1—8, inclusively) and numerical data
(Columns 10—55, inclusively). The enclosures will identify the vari
ables under study and their positions on the cards. The enclosures
will also indicate the desired calculations with each variabTe.
I would appreciate it if you would make these calculations,
and return the cards, results, and bill to me at the address above.
I would like to have these calculations by June 14, 1968.
Thank you for your kind consideration.
Yours truly,
Billy Wilson





Diploma, Alamo High School, Alamo, Georgia, 1957




Elementary teacher, Peabody Elementary School,
Eastman, Georgia, 1961—1962




PERSONAL I NFORMAT ION
Born in Alamo, Georgia. Age 26. Married. A
member of Mayfield Zion Church, Alpha Phi Alpha
Fraternity; National Education Association;
Georgia Teachers and Education Association;
Dodge County Teachers League; Order of Eastern





I. Programming of IBM Cards





13 — 15 E
17 — 19 F
21 - 23 C
25—27 H
29—31 I







A. Mean of Variables: D through 0, inclusively
B. St. Deviation of Variables: D through 0, inclusively
C. ~ Test of Normality for Variables: D through 0, inclusively
D. Pearson Product Correlation Coefficient: lntercorrelate
variables D through 0, inclusively
E. “t”—Test and Degrees of Freedom for the Following:
I. Mf-MJ=0
2. MgMk~0
3. Mh - M1 0
4. M1 Mm0
5. MoMn~0
Note: M = Arithmetic Mean
Subscript identifies the variable
